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ABSTRACT 

An analysis is made of comments of 3,199 Connecticut 
citizens as to their opinions about the educational process of 
Connecticut. The comments were obtained by use of a survey 
questionnaire utilized in a study of the "Connecticut Citizens' 
Response to Educational Goals," the last page of which provided for 
additional comments. The commenters were assigned to one or. more of 
seven comment groups according to the categorization of their 
comments. Using six empirical educational goal groups arrived at in 
the earlier study, the respondents were assigned to one or more of 
these groups according to their responses to the goals in each group. 
The commenters are then compared across the three characteristics of 
age, sex, and relation to education and according to their goal-group 
membership. Important findings resulting from the analysis of the 
comments are: (1) the largest cluster contains attitudes favoring 
modem, relevant, humanitarian education; the second cluster favors 
practical, basic, traditional education; and the third favors more 
emphasis on non-academic education; (2) the emphasis on humanitarian 
education is highest in the younger respondents and lowest in the 
older; the traditional education is more desired by the older 
respondents; (3) students like the educational system; (4) all groups 
except parents favored humanitarian education, with students being 
most in favor; (5) teachers and school administrators have the same 
attitude profile across the seven attitude groups; (6) parents and 
teachers share only one basic attitude — both want more practical, 
basic, traditional education; (7) students and teachers share tow out 
of seven attitudes; and (8) there is little sex idfference in the 
degree of emphasis on humanitarian or traditional education. (DB) 
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INTRODUCTION 



BACKGROUND 

In 1971 the Institute for the Study of Inquiring systems (ISIS) 
was contracted by the Connecticut Tlzit't Moar.^ of Kducaticn to conduct two 
research studies concerning the ftate's educational needs. One of these 
studies was the recently completed assessment of reading skills of Connec- 
ticut school children. The second study consisted of an educational goals 
survey in which the public responded to a set of educational goals developed 
by various specialists and educators within the Connecticut State Department 
of Education. 

The purpose of the goal research program was to establish a basis 
for designing an educational program that would meet the needs of the 
public school students in Connecticut. The results of this survey are 
presently available and can be obtained from the Connecticut State Board 
of Education in a report entitled "Connecticut Citizens* Response to 
Educational Goals." In addition to giving direct responses to the given 
set of educational goals, the Connecticut citizens were also invited to 
express freely their opinions about the educational process of Connecticut. 
It is the purpose of this report to present an analysis of these comments. 
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INSTITUTE FOR THE STUDY OF INQUIRING SYSTEMS 

The Institute for the Study of Inquiring Systems (ISIS) was 
chartered in 1967 as a non-profit, tax-exempt organization, speciali- 
zing in performing educational research for all levels of government. 
It has worked with the Pennsylvania Department of Public Instruction, 
various school districts, a consortium of Pennsylvania, New York, 
New Jersey, and Delaware, and the Office of Education of the Departjnent 
of Health, Education and Welfare, 

Any inquiries concerning the methodology or analysis used in 
this study should be addressed to Michael H, Halbert, Executive Director 
of the Institute. 



SAMPLE COMPOSITION AND DISTRIBUTION OF QUESTIONNAIRES 

On every goal survey questionnaire, the entire last page was provided 
for additional comments. The sample of commenters for this analysis 
consists of those Connecticut citizens who not only responded to the 
specific goals listed in the questionnaire, but also included their own 
opinions • 

/ 

There were essentially two different forms of the goal survey 
questionnaire, a short and a long form. The short form was distributed 
in the same sampling structure that was being used by the Reading 
Assessment field administrators in the following manner: 

• All 13 and 17 year olds who participated 
in the reading assessment prograun. 

• Approximately 200 parents of school 
children in each of the 163 schools 
sampled for the reading assessment. 

• All non-professionals employed by the 
sampled schools, including office ^ 
workers, maintenance personnels 
cafeteria employees, etc. 

Each form was distributed with a pre-paid envelope for return to the 
State Department of Education. 
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Three methods were used to distribute the long form. ISIS Reading 
Assessment field adininistrators distributed approximately thirty long 
forms in each of the 163 schools visited for distribution to in-school 
educational professionals including teachers, administrators, librarians 
guidance counselors, and other professionally certified personnel- For 
distribution out of the schools, long forms were included in an over- 
printing of approximately 20,000 copies of Connecticut Education, 
These were distributed throughout the state by the State Department of 
Education to regular subscribers, school board members, community 
leaders, members of various Connecticut professional groups, and other 
citizens interested in the goals of education. The long form had a 
postage paid return imprint on it to facilitate return to the State 
Department of Education- Long forms were available from the State 
Department of Education on request - 

The two forms essentially differ by the actual number of goals 
contained in the questionnaire. The long form contained the entire set 
of eighty-eight educational goals while the short forms consisted of 
various sub--sets of approximately forty-five goals each- These differen 
ces are irrelevant for this report since both forms solicited comments 
in the same manner- 
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RESPONDENT AND COMMENTER SAMPLES 

A total of 9,399 response forms were received and were suitable for 
goal analysis. Of these respondents, 3,199 made additional comments and 
compose, therefore, the commenter sajnple. The goals questionnaire also 
gathered information on three respondent characteristics: age, sex, and 
relation to education (possible categories were: student, teacher, school 
administrator, parent, and other) . Many of the analysis shown later in 
this report will utilize these three characteristics. Table 1 compares 
the characteristic composition of all of the respondents with those of the 
commenters. There is very little difference between the two samples - 
the largest difference being 2.7 percent for the age category 19-34, All 
of the other characteristics arc distributed almost identically between 
the commenters and the total sample of goal respondents, indicating that 
the commenters represent a good cross-section of the total goal survey 
respondents . 
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TABLE 1 

COMPARISON OF COMMENTERS V/ITH ALL RESPONDENTS 
(Percentages of Conunenters and Respondents) 
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RELATION TO EDUCATIOtJ 



Conunenters 

All Respondents 

Difference 



Student 

22.9 
22.1 
0,8 



Teacher 

20,5 
21.3 
-0.8 



Admin . 

6.7 
6.5 
0,2 



Parent 

44.8 
44.8 



0.0 



Other 

5.1 
5.3 
-0.2 



Number 

3117 
9118 



AGE 



Coromenters 

All Respondents 

Difference 



18 or 
Under 

22.4 
21.7 
0.7 



19-34 

16.7 
19.4 
-2.7 



35-49 

47.8 
46.3 
1.5 



50-64 

11.9 
11.9 
■ 0.0 



65 or 
Over 

1.2 
0.7 
0.5 



Number 

3128 
9148 



Commenters 

All Respondents 

Difference 



Male 

41.1 
41.0 

oa 



SEX 
Female 

58.9 
59>0 
-0.1 



Number 

3092 
9061 
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PLAN OF REPORT 

There are five remaining sections in this report: 

SECTION I. HIGHLIGHTS: 

Short, specific statements concerning the main findings 
are presented for a quick overview of the Results 
Section. 

SECTION II. CLASSIFICATION OF COMMENTS: 

A classification scheme was devised for coding the 
comments into fifty-five separate categories. A procedure 
was developed for merging these categories - first into 
nineteen sub-categories, and then into a final set of 
seven major comment categories. The commenters were 
subsequently assigned to one or more of these seven 
comment groups according to the categorization of their 
comments . 

SECTION III. EMPIRICAL GROUPING OF GOALS: 

Based on the entire set of responses (9,399) to the goals 
section of the questionnaire, a two-stage clustering 
procedure was used to create six major goal groups. Tables 
2 through 7 show the actual goal statements that are 
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contained in each of these groups. Respondents were 
subsequently assigned to one or more of these groups 
according to their responses to the goals contained in 
each of the goal groups, 

SECTION IV, RESULTS: 

In this section, the coinmenters assigned to each of the 
seven major comment groups are compared across the 
three characteristics of age^ sex, and relation to education. 
The commenters in each of the comment groups are also 
compared according to their goal group membership, A 
quick overview of the findings of this section is presented 
in Section I, 

SECTION V, SAMPLE COMMENTS 

This section will present direct quotes / including 
misspellings, of comments from each of the fifty-five 
original comment categories. 



SECTION I. HIGHLIGHTS 



There are several important findings from the analysis of these 
comments. Some are important because they confirm commonly held opinions 
some are important because they show there is no basis for widely 
discussed "facts" about educational attitudes. 

As shown in the Introduction, the 3,199 commenters are distributed 
almost exactly as the 9,399 total respondents in the goals survey, 
with respect to age, ;5ex, and relation to education. Their corrjnents, 
therefore/ can be taken as a fair representation of the attitudes of 
Connecticut citizens. 

• There are three major attitude clusters. The 
largest cluster contains attitudes favoring 
modern, relevant, humanitaria a education. 
The second cluster favors practical, basic, 
traditional education . 

The third attitude cluster favors more 
emphasis on ncn-academic education - more 
vocational, physical, sex, and drug education. 
This group has some overlap with each of the 
first two clusters, and these three clusters 
account for 70 percent of all commenters. 

• The emphasis on humanitarian education is 
highest in the younger respondents, and 
lowest in the older. The emphasis on 
traditional education is the reverse; it 
is more desired by the older respondents. 



Situdents like the educational system. 
More students than parents, teachers, or 
school administrators made spontaneous 
positive attitude comments about Connecticut 
education. 

All groups, except parents, favored 
humanitarian education, with students 
being most in favor. 

Teachers and school administrators have 
the same attitude profile across the seven 
attitude groups. 

Parents and teachers share only one basic 
attitude out of seven. Both want more 
practical, basic, traditional education. 

Students and teachers share two out of 
seven attitudes. Both want more humanitarian 
education, and both had many nice things to 
say about education. 

There is little sex difference in the degree 
of emphasis on humanitarian or traditional 
education. 



SECTION n, CLASSIFICATION OF COMMENTS 



Sine? the comments were written in free language, it was necessary 
to develop some method of grouping or categorizing them. The first step 
was to read several hundred separate comments. Those that were only 
factious or obscene were eliminated (regretfully, since some were quite 
inventive) , and a set of codes reflecting the essential content of the 
comments was developed. These codes were refined and extended as the 
remainder of the comments were analyzed. If a given commenter's remarks 
covered more than one topic, all of the appropriate codes were assigned. 
The 3^199 commenters produced 6,043 codable comments, an average of 1.89 
codes per commenter. There were 55 basic coding categories, which ranged 
from a low of 0.2% for ''Teachers salaries are too l-^w" to a high of 13.8% 
for "General comments". 

These 55 categories were then further aggregated into 19 categories 
by computing a similarity measure for each pair of categories (1484 pairs) 
based on the frequency with which a person whose comments were coded in 
one category also had comments coded in the paired category. This led 
to 19 sub-groups accounting for 5,205 distinct coded comments or an 
average of 1*63 comments per commenter. This is less than the 6,043 
comments at the 55 category level, since if a person had two comments in 



two different categories ^ both comments might well end up in the same 
sub-group / and thus be counted only once at the 19 sub-group level. 

The same procedure was subsequently used to collapse the 19 
categories into seven major groups. This produced 1,410 distinct coded 
comments or 1.41 per commenter. 

Table 2 shows the groups, the sub-groups, and the basic categories 
as well as the percentage of all commenter s in each category, sub-group, 
and group. The numbering system is interpreted as shown in the following 
example : 

"Comment Category 2.08.07 - (6.8%) - The Three R's". 

This category contained comments made by 6.8% of all the commenter s, 
and ranked seventh (X.XX.07) out of 55 categories in order of 
frequency of occurrence. It was in sub-group 8 (X.08.XX) "Basic 
educational r^kills", which contained 11.7% of all commenters? and 
which ranked eighth out of 19 sub-groups* It is in group 2 (2. XX. XX) 
which was ranked second (out of seven) and has been termed "Practical, 
basic, traditional valued education taught in a traditional, 
disciplined style." Comment group 2 containes 32.2% of the 
commenters. 



Several verbatim examples of each of the comment categories are 
presented in Section V. The arrangement of that section follows the 



outline in Table 2. 
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TABLE 2 

COMMENT CLASSIFICATION STRUCTURE 
(Number in Parentheses is Percent of Total Comments in Each Cateyory) 



Group 1 - (42, 5%) - Modern, relevant, humanitarian valued education taught 

in a "free", varied and humanitarian style. 

Sub-group 1.01 - (22-6%) - Modern, relevant courses and humanitarian 

values . 

Comment 1.01.04 - (8-4%) - Education should be modern and relevant. 
Comment 1.01.10 - (6.3%) - Develop self potential of students- 
Comment 1.01.11 - (6-3%) - Children should be taught to respect 

others. 

Comment 1.01.13 - (5.6%) Children should learn self-respect and 

self-image- 
Comment 1-01.22 - (3.0%) - Schools should teach humanist values- 
Sub-group 1-05 - (12*7%) - Free curriculum and more attention should 

be given to individual student potential 
and minority groups. 

Comment 1.05*12 - (5.6%) - Progrcims should be geared to the ability 

of the student - 

Comment 1.05*16 - (4.9%) - Schools should have a free curriculum- 
Comment 1.05.29 - (2-2%) - More special and minority programs - 
Comment 1.05.39 - (1-5%) - Grading systems should be more flexible. 

Comment 1.05-53 - (0-3%) - There is too much discipline in the 

public schools - 

Sub-group 1.07 - (11.8%) - Humanitarian teaching and responsibility for 

value instruction shared by schools and 
parents. 

Comment 1-07-02 - (9.9%) - Teachers should teach in a humanitarian 

style. 

Comment 1,07.30 - (2-2%) - Both parents and schools should teach 

values. 
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Sub-group 1.12 - (5.4%) - Teachers should motivate students to learn 

and te ich love of learning. 

Comment 1.12.15 • (5.4%) - Teachers should motivate students to 

learn, and should teach love of learning. 

Sub-group 1.16 - (1.9%) - Comments adding goals to the questionnaire. 

Comment 1.16.35 - (1.9%) - Comments adding goals to the questionnaire, 



Group 2 - (32.2%) - Practical, basic, traditional valued education taught 

in a traditional, disciplined style. 

Sub-group 2.02 - (19.5%) - Traditional values and communication s)^ills. 

Comment 2.02.0C - (7.7%) - More classes on rtsading and other 

communication skills. 

Comment 2.02.09 - (6.3%) - cognitive curriculum recommendations. 

Comment 2.02.14 - (5.5%) - More effective citizenship. 

Comment 2.02.25 - (2.9%) - Schools should teach traditional values. 

Comment 2.02.36 • (1.6%) - Affective courses should be taught to 

students. 

Sub-group 2.08 - (11.7%) - Basic educational skills. 
Comment 2.08.07 - (6.8%) - The three R*s. 

Comment 2.08.28 - (2.3%) - Values should be taught by parents and 

church, not schools. 

Comment 2.08.32 - (2.1%) - Less extraneous and extracurricular 

courses and activities. 

Comment 2.08.42 - (1.3%) - The public schools should not teach values, 
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Comment 2.08.47 - (0.5%) - Schools should not have a free curriculum. 
Comment 2.08.48 - (0.5%) - Fewer courses on sex education and hygiene. 

Sub-group 2.11 - (5.9%) - Traditional teaching style and discipline. 

Comment 2.11.17 " (4.8%) - There is not enough discipline in the 

public schools. 

Comment 2.11.37 - (1.7%) - Teachers should teach in a traditional 

style. 

Sub-group 2.19 - (0.8%) - Anti-student and anti-special program comments. 

Comment 2.19.49 • (0.5%) - Less special and minority programs. 
Comment 2.19.51 - (0.4%) - Strong criticism of students or school. 



Group 3 - (22.3%) - More vocational education^ physical education and other 

courses such as sex education and drug education; 
extracurricular activities. 

Sub-group 3.06 - (12.4%) - Physical education, extracurricular activity 

and ether curriculum recommendations. 

Comment 3.06.08 • (6.3%) - Other recommendations about curriculum. 

Comment 3.06.18 - (4.8%) - More extraneous and extracurricular 

courses and activities. 

Comment 3.06.26 - (2.6%) - More emphasis on physical education. 

Comment 3.06.52 - (0.4%) - More emphasis on college preparatory 

courses . 

Sub-group 3.10 • (7.7%) - Vocational education 

Comment 3.10.05 - (7.7%) - There should be more vocational education. 
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Sub-gro.up 3.14 - (4,4%) - ser. education, hygiene, and drug and alcohol 

programs . 

Comment 3.14.24 - (3.0%) - More classes on sex education and hygiene. 
Comment 3.14.31 - (2 •2%) - More courses on drugs, alcohol and tobacco. 

Sub-group 3.18 - (0.9%) - The public schools are doing a good job* 

Comment 3.18.44 - (0.9%) - The public schools are doing a good job. 



Group 4 - (16.3%) - Complaints about salaries, taxes^ the questionnaire, etc. 

Sub-group 4.03 - (15.7%) - Suggestions about the instrument, goals, and 

negative attitude comments. 

Comment 4.03.03 - (9.6%) - Goals could be improved. 

Comment 4.03.20 - (3.6%) - The questionnaire could be improved. 

Comment 4.03.27 - (2*5%) - Comments generally negative in nature. 

Comment 4.03*34 - (2.0%) - Disliked the questionnaire. 

Sub-group 4.17 - (1.1%) - Education costs too much. 

Comment 4.17.46 - (0.8%) - Schools cost too much. 

Comment 4.17.50 - (0.4%) - Teachers* and school administrators' 

salaries are too high. 



Group 5 - (13.8%) - General comments. 

Sub-group 5,04 - (13.8%) - General comments. 

Comment 5,04.01 - (13.8%) - General comments. 
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Group 6 " (9.2%) - Comments about teachers, class size and school facilities. 

Sub-group 6.09 - (7.7%) - Teocher and school administration comments. 

Comment 6.09.19 - (4.6%) - Need better qualified teachers. 

Comment 6.09.21 - (3-3%) - Individual complaints. 

Comment 6.09.33 - (2.1%) - Teachers should be evaluated. 

Comment 6.09*40 - (1.5%) - The public schools are doing a bad job. 

Comment 6-09.43 * (1.0%) - Teachers are very important; we need more, 

Comment 6.09.54 - (0.3%) - State and Federal government should 

finance and control education- 
Comment 6.09.55 - (0.2%) - Teachers' salaries are too low. 

Sub-group 6.15 - (2.0%) - Smaller classes and better school materials. 

Comment 6.15.41 - (1.3%) - Better school learning materials and 

buildings. 

Comment 6.15.45 - (0.9%) - Classes should be smaller. 



Group 7 - (4.7%) - Positive attitude comments. 

Sub-group 7.13 - (4.7%) - Positive attitude comments. 

Comment 7.13.23 - (3.0%) - Comments generally positive in nature- 
Comment 7.13.36 - (1.5%) - Liked the questionnaire. Thank you. 
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SECTION III. EMPIRICAL GROUPING OF GOALS 

GOAL GROUPING 

For the analysis performed in the educational goals survey, a set 
of goal groups had to be defined empirically from the actual responses 
of the entire sample of 9,399 respondents. This was accomplished 
through a two-stage clustering procedure that used only the correlations 
within each possible pair of the eighty-eight goals (3,828 pairs) as 
its input requirements. in the first stage, all pairs of goals whose 
correlations were greater than a pre-specif ied value were identified. 
The goals forming each of these highly correlated pairs are defined as 
being "linked" together. By connecting those links that have common 
goals, we form a "chain" of goals. Each goal group consists of all those 
goals that can be chained together in a single chain. For example, if 
goal A is linked with goal B, and goal B is linked with goal C which, 
in turn, is linked with goal D, and none of these four is linked with 
any other goal? then goals A, B, C, and D form a chain and are considered 
a goal group. Using a pre-specif ied criterion level of 0.375 for the 
correlation value, we were able to identify clearly six different goal 
groups. Levels greater than 0.375 yielded too many separate goal groupings 
each with a small number of goals, and with many goals ungrouped, while 
lower criterion levels resulted in all of the goals forming either one 
or two chains, i.e. one or two goal groups. 
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Goals which did not have at least one of their eighty-seven correlations 
(with the other goals) as high as 0.375 were not included in any of the links 
or chains and could not, therefore, be grouped. Out of the set of eighty- 
eight goals, thirty could not be grouped by stage one of the clustering proce- 
dure. Accordingly, a second stage procedure was used to assign these goals. 
The correlations between a given ungrouped goal and each of the goals com- 
prising each empirical group were averaged /ithin each goal group to yield 
an overall importance similarity measure between that goal and that goal 
group; six such measures were calculated for each ungrouped goal one for 
each of the six stage one empirical groups. The goal was then assigned to 
the group for which its correlation average was highest. The only restriction 
wafi tl at this highest correlation average had to be greater than the average 
of the correlations over ail 3,828 pairs of the eighty-eight goals - (0.225). 
This second stage of clustering was separately performed for each of the 
thirty ungrouped goals and resulted in the assignment of twenty-seven of 
them - leaving three goals ungrouped. Tables 3 through 9 show the final 
empirical groups and the goal statements they contain. The goal number 
represents the actual rank of the goal according to the percentage of 
respondents who considered that goal most important, i.e. goal number 1 was 
considered important by the greatest percentage of respondents. 

The full analysis of the goal responses is reported in a separate volume, 
Connecticut Citizens* Response to Educational Goals - 1971-1972 , which can be 
purchased from ISIS in Philadelphia and a Summary Report which is available 
from the Connecticut State Department of Education in Hartford. 
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RESPONDENT GROUPING 



Using these six empirical goal groups, a procedure was designed 
to assign respondents to specific groups based on their pattern of 
responses. The percentages of goals checked for each of the six goal 
groups were calculated for each respondent. That respondent was then 
assigned to the goal group for which he had the largest percentage of 
goals checked. If there was a tie(s) , he was assigned to each of the 
tied groups. However, if this maxiTnum group percentage was not greater 
than the respondent's overall percentage of goals checked/ he was not 
assigned to any of the goal groups. The number of respondents who could 
not be grouped constituted only 2.7 percent of the sample. The table 
below compares the distribution of commenters to goal groups with the 
distribution of all the respondents to the goal groups. There is 
essentially no difference between the two samples according to their 
empirical goal group membership. 

Family, 
Health 





Humanism 


Language 
Arts 


Citizen 
ship 


Science 
S Math 


Career 


The 
Arts 


Number* 


Commenters 


30.9 


19.7 


20.1 


15.5 


9.5 


4.2 


4463 


All Respondents 


30.4 


20.5 


20.1 


14.8 


10.6 


3.6 


13140 


Difference 


0.5 


-0.8 


0.0 


0.7 


-la 


0.6 




♦Respondents could 


be assigned 


to more 


than one 


goal group. 
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EMPIRICAL GROUPING OF ALL GOALS 

GOAI. GROUP 1 - HUMANISM 



GOAL 



NO. GOAL STATEMENT (Each student ..•) 

33 values hinaelf and others with positive appreciation. 

13 ... increases his ability to understand himself and to 

function in his environment. 

23 ... recognizes feelings and emotions as a component of life 

situations. 

20 ... accepts changes and adapts to changing situations. 

19 recognizes and accepts his strengths and weaknesses and 

develops his personal goals accordingly, 

21 ... acquires an understanding of the extent of his control 

over his body* his mind, and his future. 

4 ... shows concern for the welfare and dignity of others. 

16 ... takes responsibility for his own personal development 

and obligations. 

24 ... applies his accumulated knowledge and skills to present 

day living* 

55 .*. appreciates and supports the existence of a variety of 

life styles wherever he may live. 

27 ... recognizes his strengths and weaknesses in relation 

to his choice of career. 

8 ... accepts learning as a lifelong continuing process of 

self-development. 

31 acquires an understanding of the interdependence of people. 

3 ... listens to* and attempts to appreciate what others have 

to say. 

17 ... acquires self-direction in his learning activities. 
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TABLE n 

EMPIRICAL GROUPING OF ALL GOALS 

GOAL GROUP 2 - LANGUAGE ARTS 



GOAL 

N0> GOAL STATEMENT (Each student ...) 

25 ... re&ds and analyzes material. appropriate to his age and 

experience. 

34 • • • understands material that he hears appropriate to his 

age aiid experience. 

49 • . • makes judgements concerning what he has read appropriate 

to his age and experience. 

51 ... relays oral messages accurately. 

67 ... expresses himself in writing adequately in a scholastic 

situation. 

47 ... expresses himself in writing adequately in a business 

or vocational situation. 

41 ... when speaking uses appropriate English at will. 

32 ... expresses himself in writing adequately in a social 

situation. 

46 ... locates and uses printed information essential for the 

decisions he has to make. 

2 reads and understands material appropriate for his age 

and experience. 

72 ... accepts the variety of English used for communication 

in different occasions. 

15 ... has the motivation to achieve at his level of age and 

ability. 

14 develops an interest in, and enjoys reading. 
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EMPIRICAL GROUPING OF ALL GOALS 

COAL GPour 3 - '^rTr/KNsnii^ 
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GOAL 
NO* 



GOAL STATEMENT (Each student 



50 

45 

38 

60 

43 

59 
9 

62 

5 
56 



recognizes certain values and beliefs as important 
to the democratic way of life, 

develops a reasoned commitiuent to the values that 
sustain a free society. 

acquires the skills necessary to adapt and adjust to 
living in a democratic society* 

participates in activities which involve the democratic 
processes . 

recognizes and appreciates the contribution of others 
in the world of work. 

is aware of the problems of international relations. 

knows the main structure and functions of our 
governm'^nt. 

learns to use and interpret modern means of 
communication. 

supports the rights and freedom of all individuals. 

develops a personal commitment to order rather than 
chaos in the culture. 
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TABLE 6 

EMPIRICAL GROUPING OF ALL GOALS 

GOAL GROUP 4 - SCIENCE AND MATH 



GOAL 

NO, GOAL STATEMENT (Each student 

73 ... demonstrates a knowledge of scientific concepts and 

principles . 

76 demonstrates knowledge of ntathematical facts, definitions, 

and symbols. 

58 ... demonstrates knowledge of the concepts and principles 

of mathematics. 

83 demonstrates a knowledge of scientific facts. 

71 performs mathematical tasks successfully. 

74 ... demonstrates an understanding of the investigative 

nature of science. 

65 ... understands the role of modern technology and science 

in relation to his environment. 

18 ... applies mathematics to the solution of problems encount- 

ered in every day living. 

44 ... recognizes the major achievements and contributions made 

by past and present civilizations. 
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TABLE 7 

EMPIRICAL GROUPING OF ALL HOALS 

GOAL GROUP 3 - FAMJLV, HEALTH AND CAREER 

GOAL 



NO. GOAL STATEMENT (Each student •••) 

42 ... acquires good safety habits. 

52 ... understands the relationship between health and physical 

activity. 

40 ... has habits and attitudes which will enable him to 

function in a career. 

78 ... respects the limits of physical activity as determined 

by his age and growth level. 

30 ... is aware of the potential harm which the excessive use 

of alcohol and/or tobacco can cause. 

28 ... helps and respects his own family. 

70 ... has habits and attitudes necessary to become an 

effective homemaker* 

53 ... plans for and makes career decisions. 

64 ... develops an awareness of the functions of labor and 

management in the economy. 

6 ... is aware of the potential harm which the use of illicit 

drugs can cause ti\^ himself and to others. 

26 ... develops an appreciation for good workmanship. 

10 ... desires to become a productive citizen. 

22 ... acquires habits and attitudes which have proven value 

for health and family life. 

36 , . . is equipped to obtain gainful and sociably approved 

employment . 

48 ... recognizes the necessity for training and/or retraining 

to maintain progress in his employment. 

57 ..• should acquire the concepts, skills, and values needed 

as a sound basis for safe and efficient driving. 
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TABLE 7 (Cont'd.) 

EMPIRICAL GROUPING OF ALL GOALS 

GOAL GROUP 5 - FAMILY r HEALTH AND CAREER 



GOAL 

MO, GOAL STATEMENT (Each student . . . ) 

29 ... develops career and occupational capabilities. 

54 ... participates with pleasure in physical activities as 

individuals and with groups. 

75 • • . develops an avocation suited to maintain his physical 

vigor. 

69 ... develops the proficiency in physical activities that will 

lead to constructive use of leisure time. 

12 • . . develops values essential to successful f aonily and 

community life. 

61 ... develops motor skills suited to his age and growth level. 

39 ... acquires the ability to act as an intelligent consumer. 

35 ... participates in and enjoys a variety of physical 

activities which change according to his age and 
experience. 

63 ... accepts the worth of different dialects # accents # and 

other languages as valid means of communication. 

37 ... develops ethical, social, and spiritual values and uses 

then in. establishing his personal goals. 

66 ... experiences a variety of career activities* 

11 ... develops the skills # knowledge and values necessary for 

responsible citizenship. 
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TABLE 8 

EMPIRICAL GROUPING OF ALL GOALS 

COAL GROUP 6 - THE ARTS 

GOAL 



N0> GOAL STATEI^NT (Each student ...) 

86 knows about the musical resources of his community 
and seeks musical experiences. 

84 ... participates in activities related to art. 

81 ... develops a continuing interest and participation 

in literature. 

87 ... is able to read standard musical notation. 

85 ... listens to music with understanding. 

82 recognises and accepts art as a realm of experience. 

80 ... gets self-satisfaction and enjoyment from many and 

varied writing experiences. 

77 ... recognizes and accepts all of the arts as a form of 

communication . 

88 ... is able to perform a piece of music. 
68 ... enjoys music in some capacity. 



TABLE 9 

EMPIRICAL GROUPING OF ALL GOALS 



GOAL GROUP 7 - UNASSIGNED GOALS 



GOAL STATEMENT (Each Student . . . ) 

... distinguishes fact from opinion in what he hears. 
... learns to communicate effectively. 

... acquires the skill necessary to communicate in at 
least one language other than his own. 
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SECTION IV. RESULTS 

The tables and figures in this section show the results of analyzing 
the commenters by scx^ relation to education, aqe, and by their response 
to the eighty-eight educational goals in the main section of the question- 

\ 

naix'e. The methods used to develop these tables and figures are described 
in the Introduction, 

Tables 10, 12, and 14 show the actual percent of respondents by 
sex (10) , relation to education (12) , and age (14) whose comments fell 
in each of the seven comment groups / along with the total number of 
cominenter,3 in each group. 

Tables 11, 13, and 15 show the same data where the percentages are 
shown as being above or below average. Thus, in Table 11, the first 
row of data si ows that there were 7% fewer males whose comments were in 
the "Modern, re\|levant, and humanitarian education*' group th^in there would 
have been if those type of comments were made as frequently by males as 
they were by all the commenters. Thus, males were less disposed to make 
these types of comments than were fem.ales. 

Looking at Table 11 as a whole, it is evident that the males were 
most expressive of "More vocational^ physical, sex, and drug education" 
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{+10%); and "Complaints on salaries, taxes, the questionnaire, etc.". 
They had fewer than average "Positive attitude comments" (-35%). 

Female commenters were well above average on "Positive attitude 
comments" (+24%) and were well below average in "Complaints on salaries 
. , . , etc." (-16%). The other comment categories did not show any high 
sex differences. 

Table 13 shows the profile of commenters with respect to the relation 
to education. Here the students were high on "Modern, relevant, and 
humanitarian education" (+17%) ; "Positive attitude comments" ( + 35%) , and 
"General comments" (+16%). They were low on an emphasis on "Practical, 
basic, and traditional education" (-42%), on complaints on salaries, etc. 
(-20%), and on comments about teachers and facilities (-18%). These data, 
especially the high percentage of positive attitude comments (+35%) , show 
that students in general like their educational system. In fact, students 
were highest of all groups (teachers, administrators, and parents) in 
percent of positive comments. 

The teachers were higher than average on three comment groups — 
more vocational, physical, sex, and drug education (+19%), complaints about 
salary, etc. (+19%); and positive attitude comments (+24%). They were 
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quite a bit lower than average on two groups — general comments (-22%) 
and conunents on teachers, class size, facilities, etc, (-27%), 

Tha school administrators were high in comments asking for more 
courses in vocational, physical, sex, cind drug areas (-»-25^) ; and were the 
highest of all respondent groups (+43?) on complaints on salaries, 
taxes, etc. They were low (-43%) on comments about teachers, class 
size, and facilities. 

The parents had rany more than average comments asking for practical, 
basic education (+15%) ; and were also above average* on comments about 
teachers, class size and facilities (+28%) . They were below average on 
requests for more vocational, physical, sex, and drug classes (-12%) 
and on positive attitudes (-31%) . 

Table 15 shows the comment groups analyzed by age of the respondent • 
The first row of data shew that the younger respondents (under 35) favored 
modern, relevant, and h\imanitarian education much more than did the older 
respondents. The next row shows that the older respondents favored the 
traditional practical courses. The complaints about salaries, taxes, 
etc. were also concentrated in the older respondents* The other categories 
showed no such clear age patterns. 

O 
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The data in these three tables are also shown in Figures 1 through 7, 
where the presentation has been rearranged to show, for each comment group, 
the way the various demographic groups responded. 

Because of this goal grouping, it was possible to compare a commenter's 
goal group with his comment group, and these comparisons are shown in Tables 

16 and 17 and in Figures 8 through 14. Table 16 shows the percent response, 
and Table IV shows the extent to which the members of each comment group are 
over or under represented in each goal group. Thus/ the first row of Table 

17 shows that the commenters whose remarks were classified as favoring 
modern, relevant, and humanitarian education fell 21% above average into the 
goal group "Humanitarian". These same commenters found the goals in the 
Science and Math group 21% less appealing than the average respondent. 

The commenters who favored practical, basic education found the goal 
groups Science and Math (+13%), and Language Arts (+16%) most appealing; but 
they were less interested in the goals of Humanism (-12%) , Family, Health 
and Career (-16%); and The Arts (-31%). 

The people whose comments favored more vocational, physical, sex, and 
drug education found most of the goals about equally appealing, except the 
Fauuily, Health and Career group, on which they were 23% above average • 
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The respondents who had complaints about salaries, taxes, etc., 
were higher than average on Science and Math goals (+2fic} and on artistic 
goals (+14%), They were slightly lew (-10%) on the Humanism goal group. 

The commenters who had generally positive attitudes were average 
on all goal groups but one; thpy were 23% above average on the Family, 
Health and Career goals. 

These data are also shown in Figures 8 through 14. 
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TABLE 10 

EMPIRICAL GROUPING OF COMMENTERS - BY SEX 
(Percentage of Conunenters) 



SEX 



GROUP TOTALS 



COMM£»T GROUP* 

Modern, relevant, and 
humanitarian education 

Practical", basic, and 
traditional education 



MALK FEMALE PERCENT NUMBER* 



38. 1 61.9 



42.6 57.4 



100.0 



100.0 



1321 



999 



More vocational, physical, 
sex, and drug education 

Complaints on salaries, 
taxes, questionnaire, etc. 

General comments 



45.0 



iO.3 



41.0 



55.0 



49.7 



59.0 



100.0 

100.0 
100.0 



696 

5o: 

422 



Corrunents on teachers, 
class size, and facilities 

Positive attitude comments 



41.3 



26.8 



58.7 



73.2 



100.0 
100.0 



281 
149 



Percent of total commonters 41.1 58.9 100.0 3092^ 



*The total number of commenters is not the sum of the comenters from each 
of the empirical groups, because some commenters were assigned to more 
than one comment group. 



TABLE 11 

RELATIVE EMPHASIS ON COMMENT GROUPS 
(Percent Above and Below Average*) 





SEX 




Male 
Above Beiow 


Female 
Above Below 


Modern, relevant, and 
nuiucinj. uci£ xdii 6CiuCauxon 


7 


5 


Practical, basic, and 
traditional education 


4 


2 


More vocational, physical, 
sex/ and drug education 


10 


7 


Complaints on salaries, 
taxes, questionnaire, etc. 


22 


16 


General comments 


0 0 


0 0 


Comments on teachers, 
class size, and facilities 


1 


0 0 


Positive attitude comments 


J5 


24 



*For each comment group , the entries show, in percent, whether 
more of fewer respondents (of each sex) emphasized that 
comment group. 
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TABLE 12 

EMPIRICAL GROUPING OF COMMENTERS - BY RELATION TO EDUCATION 

(Percentage of Commenters) 



COMMENT GROUP* 



RELATION TO EDUCATION 



GROUP TOTALS 



STUDENT TEACHER ADMIN. PARENT OTHER PERCENT NUMBER* 



Modern^ relevant, and 
humanitarian education 



26-8 



21.5 



7.0 



40.4 4.3 100.0 1320 



Practical, basic, and 
traditional education 



13.3 



21.9 



6.9 



51.6 6.3 



100.0 



999 



More vocational, physical, 
sex, and drug education 



22.8 24.4 8.4 39.4 5.0 100.0 701 



Complaints on salaries, 
taxes, questionnaire, etc. 



18.3 24.4 9.6 41.7 5.9 100.0 508 



General coiranents 



26.6 16.0 6.0 47.0 4.4 100.0 432 



Comments on teachers, 
class size, and facilities 



18.7 14.9 3.8 57.4 5.2 100.0 289 



Positive attitude comments 



30.9 25.5 7.4 30.9 5.4 100.0 149 



Percent of total commenters 



22.9 



20.5 



6.7 



44.8 



5.1 



100.0 3117* 



*The total number of commenters is not the sum of the commenters from each of the 
empirical groups because some commenters were assigned to more than one comment 
group. 



ERIC 



37 

TABLE 13 

RELATIVE EMPHASIS ON COMMENT GROUPS 
(Percent Above and Below Average*) 





RELATION TO EDUCATION 


COMI-IENT GROUP 


Student 


Teacher 


Admin • 


Parent 

ADOVe aG±OW 


Modern, relevant, and 
humanitarian education 


17 


5 


4 


10 


Practical, basic, ^nd 
traditional education 


42 


7 


3 


15 


More vocational, physical, 
sex, and drug education 


0 0 


19 


25 


12 


Complaints on salaries, 
taxes, questionnaire, etc. 


20 


19 


43 


7 


General comments 


16 


22 


10 


5 


Comments on teachers, 
class size/ and facilities 


18 


27 


43 


1 28 


Positive attitude comments 


35 


24 


10 


31 



*For each cornment group , the entries show, in percent, whether more or fewer commenters 
(vith a particular relation to education) emphasized that comment group. 
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TABLE m 

EMPIRICAL GROUPING OF COMMENTERS - BY AGE 
(Percentage of Conunenters) 



COMMENT GROUP* 



AGE 



GROUP TOTALS 



18 or 

UNDER 19-34 35-49 50-64 PERCENT NUMBER* 



Modern^ relevant, and 
humanitarian education 



26.1 19.2 42.9 10.6 100.0 1330 



Practical, basic, and 
traditional education 



12.3 15.7 55.4 15.0 100.0 1010 



More vocational, physical, 
sex, and drug education 



21.9 liS.l 48.7 12.9 100.0 



7^0 



Coir.plaints on salaries, 
taxes, cuestionnaire , etc. 



17.0 12.5 55.1 13,^^1 100.0 



506 



General conunents 



>6.e 14.5 47.1 10.5 100.0 



429 



Comments on teachers, 
class size, and facilities 



17.8 12.5 57.1 11,1 100.0 



287 



Positive attitude comments 



29.5 20. B 30.2 16.1 100.0 



149 



Percent of total respondents 22.4 16.7 47.8 11.9 



100.0 



3138* 



*The total nuiTitor of comir.enters is not the sum of the commenters from each of the 
empirical groups because some commenters were assigned to more than one comment 
group. 
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TABLE 15 

RELATIVE EMPHASIS ON COMMENT GROUPS 
(Percent Above and Below Average*) 





AGE 


18 or 
Under 
Above Below 


19-34 
Above Below 


35-49 
Above Below 


50-64 
Above Below 


COMMENT GROUP 


•^*^**^***af A^^Cr veil* W f OAfU 

humanitarian education 


17 




10 


9 


Practical, basic , and 
traditional education 


« 1 


1 . 1 




26 


More vocational, physical » 
sex^ and dru? education 


2 


< 1 


1 . 


B 


Complaints on aalariesv 
taxes, questionnaire/ etc. 


24 


25 


15 


13 


Goneral commentB 


19 1 13 


1 


12 


Comments on teachers, 
class size, and facilities 


21 


25 


19 


7 


Positive attitude comments 


32 1 2S 


37 


33 



*For each conanent group , the entries show, in f»ercent, whether more or fewer costmenters 
(of a particular age) esnp^iasised tliat con&ent group* 
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FIGURE 1 



RESPONDENT EMPHASIS ON COK^jENT GROUPS 



MGDEPN, I<£I>EVANT, AND HUMATUTAia AN KUUCATION 



RELATION TO EDUCATION 
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The most interesting differences occur in 
the age categories/ where the younger 
respondents (ages 34 or under) commented 
more concerning modern/ relevant^ and 
humanitarian education/ and the older 
respondents (ages Sf^ or over) commented 
less- Students / teachers / and 
administrators had proportionately 
more comments in this group than parents. 
With regard to sex, females commented 
more often than nales. 
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FIGURE 2 



RESPONDENT EMPHASIS ON COMMENT GROUPS 



PRACTICAL, BASIC, AND TPADITIONAL EDUCATION 
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SUMMARY 

Parents and students differed greatly in this 
comment group with students making markedly 
fewer comments favoring practical, basic, and 
traditional education. The older respondents 
(age 35 or over) made many more such comments 
than the younger respondents (35 or under). 
Males, however, were only slightly higher 
than females. 
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FIGURE 3 



RESPONDENT EMPHASIS ON COMMENT GROUPS 



MORE VOCATIONAL; PHYSICAL, SEX, ATjP DRUG EDUCATION 
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SUMMARY 

Administrators, teachers, and males made 
proportionately more comments concerning 
vocational, physical, sex, and drug education, 
while parents and females made proportionately 
fewer comments • The age categories showed 
only small differences with the older respon- 
dents making only sliqhtly more canments 
proportionately than the younger respondents. 
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FIGURE 4 

RESPONDENT EMPHASIS ON COMMENT GROUPS 

COMPLAINTS ON SAUVRIES, TAXES, QUESTIONNAIPE , ETC. 



RELATION TO EDUCATION AGE 




SUMMARY 

As in many of the other comment groups * the 
older recpondents differed substantially from 
the younger respondents - the former having a 
proportionately greater number of comments 
than the latter. Administrators and teachers 
were over-represented on complaints about 
salaries, taxes, and the goal questionnaire, 
while parents and students were under-represented. 
On the basis of sex, males made more of these 
types of complaints than females. 
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RESPONDENT EMPHASIS ON COMMENT GROUPS 
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SUMMARY 



Students^ parents, and people eighteen or under 
made ntore than an average number of general 
coiTO^snta. Administrators. teachir«, and 
people t^ineteen years or over coiatiented below 
average. There were no differences. 
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FIGURE 6 

RESPONDENT EMPHASIS ON COMMENT GROUPS 

COMMENTS TEACHERS, CLASP SIZE, AND FACILITIES 
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SUMMARY 

Parents were substantially above average in 
commenting concerning teachers , class size , 
and facilities. Ir. contrast, adir^inistrators , 
teachers, and students were far below average. 
The age category consisting of those people 
from thirty-five to forty-nine commented more 
often than the other ago categories. There 
were no sex differences. 
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FIGURE 7 
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RESPONDENT EMPHASIS ON COMMENT GROUPS 



POSITI'.TL ATTITUDE C0W1ENTS 
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- - comments than males. 



SUMMARY 

This comment group showed the largesv. 
differences between respondents. Students 
were significantly above average in their 
proportion of positive comi^ents while 
parents were significantly below average. 
Teachers and administrators were also high* 
The only age category with a below average 
comment rate were those respondents between 
thirty-five and forty-nine. Females made 
proportionately more positive attitude 
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FIGURE 8 

RELATIVE EMPHASIS ON COMMENT GROUPS BY EMPIRICAL GOAL GROUP MEMBERSHIP 

MODEKiN, R£Ii::VA!JT, AND HUMANITARIAN EDUCATION 
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SUMMARY 

Respondents favoring modern, relevant, and 
humanitarian education also found the humanistic 
got^ls most appealing. They found, however, the 
goals in both the Science and Math and the 
Family, Health and Career goal groups least 
appealing • 
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FIGURE 9 



RELATIVE EMPHASIS ON COMMENT GROUPS BY EMPIRICAL GOAL GROUP MEMBERSHIP 



PRACTICAL, BASIC AI;D TF/vDITIQNAL EDUCATION 
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SUMMARY 

Respondents who comment ed concerning practical, 
basic, and traditional education considered 
the goals from the Language ArtS/ Science and 
Math, and Citizenship goal groups tc be iDore 
important than those goals from the Humanism, 
the Family, Health and Career, and The Arts 
goal groups. 
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FIGURE 10 

RELATIVE EMPHASIS ON COMMENT GROUPS BY EMPIRICAL GOAL GROUP MEMBERSHIP 

MOKE VOCATIONfiL, PHYSICAL, SEX, AND DRUG EDUCATION 
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SUMMARY 

For this comment group, only the membership 
from two of the goal groups showed signifi- 
cant differences in their appeal. The goals 
from the Family, Health and Career group were 
considered more appealing than those from the 
Language Arts goal group. 
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FIGURE 11 



RELATIVE EMPHASIS CN COMMENT GROUPS BY EMPIRICAL GOAL GROUP MEMPCRSHIP 



COMPLAINTS CU SALARIES, lAXK^, .^^ttF^TIONN/.I K'S, FTC, 




SUMMARY 

Respondents who made complaints concerning 
$alarie8« taxes , and the total questionnaire 
considered the goals from both the Science 
and Math and The Arts goal groups jmore 
iinportant t'nan the humanistic goals* The 
goals from the remaining goal gr<)ups were 
f^nly slightly below average in their 
appeal to these respondents. 
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FIGURE 12 

RELATIVE EMPHASIS ON COMMENT GROUPS BY EMPIRICAL GOAL GROUP MEMBERSHIP 

GENEr(AL CO>U<i:NTS 
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SUMMARY 

Persons who made general comments found most 
important the goals from three of the groups: 
The Arts J Feonily, Health and Career? and 
Science and Math. The humanistic and 
citizenship goals were considered less 
important by these respondents. 
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FIGURE 13 



RELATIVE EMPHASIS ON COMMENT GROUPS BY EMPIRICAL GOAL GROUP MEMBERSHIP 
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SUMMAPY 

Respondents who coounented about teachers, 
class sice, and facilities found the goals 
from the Cltlzenshlpi the ramlly, Health and 
Career: and the Science and Math ^oal groups 
to be most appealing « They were less 
favorable towards the goals from the Language 
Arts, the Humanism, and The Arts goal groups. 
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FIGURE 14 



RELATIVE EMPHASIS ON COMMENT GROUPS BY EMPIRICAL GOAL GROUP MEMBERSHIP 



POSITIVE ATTITUDE C0M:<£NTS 
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SUMMARY 

Persons who made positive commentG found thr 
goals from the Family, Health and Career goal 
group substantially more appealing. These 
respondents were not very different in their 
outlook towards the remaining goals. 
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SECTION V. SAMPLE COMMENTS 

In this secticn, examples of comnents from each of the original 
fifty-five comment categories are presented verbatim with the exception 
that specific references to individuals, schools, and towns have been 
deleted* In order to retain as much of the style and feeling of the 
or;-7inal, mostly handwritten, comments, the grammar, spelling, punctuation, 
and emphasis (underlining and capitalization) shown, are those of the 
commenters. They are presented in the order listed in Table 2. An 
explanation of this table and its codes can be found in Section II. 



COMMENT 
NUMBER 



RANK 
ORDER 



NUMBER OF 
RESPONSES 



COMMENT 



l.oi 

4 270 Education should be modern and 

relevant. This category en- 
compassed those comments which 
made reference to use of Tiodern 
teaching methods and concepts 
or which asked that students be 
taught about their environment, 
environmental problems, social 
problems, or general recommen- 
dations for classes on modern 
world and political situations. 

Example: "It is my opinion that schools stress history to a great degree 
whereas the children should be taught for today & the problems 
of today." 
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Example: "'Adapt and adjust to living in a democratic society'. In this 

fast changing technological society of today, the student should 
be piepared and educated to the need for flexibility in outlooA* 
and job potential/' 

Example: *'Tn a world where we see more and mora change and social problems , 
we must also effect some subtle change in our educational system. 
Education, to this point, has dealt only with developing basic 
skills* The time has come, however, to change the system that 
teaches the student only to add, subtract , and multiply . We 
must now teach the student of the problems of today. This may 
include social problems as well as governmental problems . If 
we can point out to the student the mistakes that have affected 
history in the past few years, as well as teaching him about the 
other Ideologies of the world today, possibly, when it comes 
time for his generation to run the world, he will avoid the 
mistakes of today." 

Example: '*Teach students to survive in todays' world by understanding the 

aspects of government town , state , S federal . Help them to 

be capable of coping with getting involved in politics . This 

IS most important if we are to ever eliminate the corruption & 
credibility gap so very evident in our government today, much 
due to the lack of knowledge in early education . With understand- 
ing & encouragement , yoifng people will surely be more interested 
in participation . Eliminate some of the history courses and 
start teaching more of today's world and how we can help humanity. 
Much apathy is due to lack of education," 
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Example: "Meaningful requirements in Math/ English/ History and Science 
which have true living value and are not just done for the 
greater good with no meaning to any one but the teacher." 

Example: "I'm interested in things that will help us students come to 
understand our world better and how to cope with its many 
terrifying problems, also to give us a good chance to get a 
good job and become a productive citizen. 
Thank you for letting us help you." 
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COMMENT 
NUMBER 



1.01 



Example; 



Example: 



Example: 



Example: 



Example: 



Example: 



RANK NUMBER OF 

ORDER RESPONSES COMMENT 



10 202 



■rJchools should take more time 
to develop the self potential 
of st-udents. Effort should 
be made to discover and develop 
hidden talents in students 
and they should be allowed to 
pursue avenues of learning 
in which they demonstrate 
unique ability. 



'*Each student should learn to achieve excellence complete pro- 
jects after they are begun and to do the "ery best possible 
work he can rather than just get by.*' 

*'Each student will be given as much exposure as possible to 
as many subjects , languages and art mediums as the school 
is able to offer.*' 

"I am still old fashioned enough to believe that the 3 R's 
are the most important & should be taught by well trained 
& qualified teachers who can recognize a child* s abilities 
K talents S helps to develop & guide them.'* 

**The school system has the basic requirement of providing 
those skills necessary to function in a society. This means 
building skills which will equip each student to function 
as a productive human being.*' 

"Each student be given the freedom to learn those things in 
which he has an interest 

"Every child has the ability to achieve in some way, no matter 

how minute, and these children should have educational programs 

geared to insure them a better chance to achieve at their own 
learning level.*' 
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COMMENT 
NUMBER 



RANK 
ORDER 



NUMBER OF 
RESPONSES 



COi-iMENT 



1.01 



11 



200 



children should be taught to 
respect others. 



Example: "The basic concept of all education should be the fullest 

appreciation and application of the philosophy of the word 
' respect ' . " 

Example: "I think one of the rnost essential elements to be gained in 

education is the ability to get along with others. Together 
with this must be coupled respect for the other's abilities 
and differences as well as a realistic appraisal of one's 
-elf." 



Example: "The curriculum design should deal with process and how the 

students behavior affects other students and adults The 

students , through the schools, must be given the chance to 
learn how to get along with one another^" 

Example; "if individuals have certain rights, so do all other people. 

It is not a 'one-way street* whereby your rights are recog-- 
nized and allowed, but nobody eise's," 

Example: "Human rights, respect for rights of others." 



Example : 



"Respect for fellow man S self. 
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COMMENT RANK NUMBER OF 

NUMBER ORDER RESPONSES COMMENT 



1.01 



13 



179 



Children sl^ould oe taught self 
respect and should be encouraged 
to develop a good self-image- 



Example: "Most important and the first goal: Each student must develop 
a positive image of hiasclf, his own worth, value — self- 
respect and self-confidence are vital to his own progress 
success and his relation to other individuals and to society 

Example: "A sense of personal responsibility for what one does with his 
life. We cannot continue blaming our failures , our inade- 
quacies, our unresolved t^oblems on our parents, teachers , 
and siblings . We must eliminate the idea that the world 
owes anybody anything 

Example: ''Develop self-image and understanding of oneself." 

Example: "Teach how to understand and appreciate themselves ." 



Example : 



"Students should understand the social, enotional , physical 
self in order to functionally develop the intellectual selt\** 
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COMMENT 
NUMBER 



RANK 
ORDER 



NUMBER OF 
RESPONSES 



COMMENT 



1.01 



97 



Schools should teach humanist 
values which include the con- 
cepts of uni- =»rsal brotherhood, 
racial equality, concern for 
the welfare of others, in- 
tellectual freedom, and the para- 
mount importance of g^he free- 
dom of the individual. 



Example: "We should assist students in becoming en)Otionally and socially 
mature; guide them in making responsible decisions; ensure 
that they are competent in the basic intellectual skills 
(reading, writing, computing, etc.); impart a desire for 
more knowledge & develop skills for obtaining & evaluating 
the information so that students can contribute to a goal 
of coexistence of all living things in peace, human dignity 
and self-fulfillment." 



Example: 'The basic core of education is humaness - all else should 
relate to developing this basic skill." 

Example: "For me, it is a basic assumption that all schools will teach 

children reading, writing & arithmetic. Beyond that, education 
should provide understanding of the past, optimism for the 
future S a strong sense of each individual' s possibilities 
for contribution to the world as he f<nds it. Ideally, family 
life gives security & a sense of each child's value. Education 
should encourage ' other s^directedness ' , an open mind i a spirit 
of giving to others. It should also instiH a feeling of 
one's obligation to give according to his own gifts; the ability 
to cherish differences among people, thoughts & life-styles, 
^ a strong commitment to a life in search always of the greatest 
personal fulfillment." 

Example: "I feel that if the very young are so exposed to sharing their 
feelings to a interested adult on a day-tO'-day basis - as a 
normal rather than a 'special' situation, this will be, hope- 
fully, a means of developing their free & easy expression of 
their feelings & ideas to their fellow students £ making their 
needs s feelings known to adults." 
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Example: "All of the goals mentioned are valid - hut I believe the most 
important ones are that learning is a life long continuing 
process of development; self responsibility A respect of the 
rights f» freedom of all individuals - these are basic. The 
human quality s relationship is all too often missing in the 
Educational system. I don't feel that facts & figures are 
as relevent as feelings & understanding of the concept of a 
time in history; a literary period etc -" 

Example: "I believe there should be more emphasis made on tie cultural 
aspects of world civilizations , with a stress on ',he brother- 
hood of mankind. 1 believe there is too much mc.iey, time 
and effort being directed toward sportsJ" 



Example: ''Important: Not specifics (i.e.: Math, science. Eng., etc.) 

but an understanding of fellow-man S the need for individual- 
ity & th2 necessity of working together." 



Exaniple: "Also we have to teach them more effective ways to better com- 
municate with each other & also with people different than our- 
selves (ethnically S race). They will aisc have to be taught 
to be aware of the interrelationships s intei dependence of 
peoples both in this country & throughout the world. 
To sum up: - our people will have to be cd'ic^ted to be aware 
& alert in this environment & to pursue a course of action 
to make it better & more peaceful , for all future generations 

Example: "The most important thing for public schools to teach is how 
to be a human being - The 3R's, skills, career education, 
even the arts are all secondary to this. Only if people care 
about each other & the world around them, will we be able to 
build a better world. The necessary skills S training are 
easily l^^arned compared to this." 
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COMMENT 
NUMBER 



RANK 
ORDER 



NUMBER OF 
RESPONSES 



COMMENT 



1.05 12 185 There should be more programs 

geared to the ability of tlie 
student. People in this cate- 
gory disliked having grr.des 
in the schools set at a pre- 
determined level or the teach- 
ing set at a certain pace with 
no flexibility in the classroom. 
Non^graded or "transactional'* 
classes were suggested by a 
number of respondents and the 
general feeling of this group 
was that a child should not 
be held back in some areas if 
he does poorly in others. 

Example: "Enucation should be adapted to the individual mentality , interest, 
ability, and needs of each student. Too many square pegs are 
being forced into round holes 



Exanple: *'We have just rnoved to ... . rrom . . , , The school systems 
seem to be very different . All of my children have been ir 
transactional classes Inon-giade) , I truJey believe all schools 
should havG these classes. I feel there would bo less drop 
outs. The classes are more interesting for the child. They 
try harder because they are working to their own ability and 
trying to reach the next level. The high schools as well 
should have such classes. I feel keeping a child back in 
school sets them back mentally as well as phusi cally . Repeating 
a grade is repeating everything » A child nay also become 
bored in the subjects uhich they did not fail and disrupt the 
class. Each child should be pushed ahead to the best of their 
ability. I have one child who repeated a grade. She is now 
13 and feels she should have tried harder. But the thought 
of going into a grade she knew nothing about scared her. 
non-^grade gives each child a preview of things to come and they 
are prepared 

Example: "Children do noz learn to walk, talk, dress themselves , etc, at 
the same age. Why is it they are expected to all learn to read 
at the age 6, understand fractions at the same age, etc.? 
This makes no sense and probably loses many chi Idrpn' s educa-- 
tional djsires at the time they are most interested in learning.* 
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COMMENT 
NUMBER 



RANK 
ORDER 



NUMBER OF 
RESPONSES 



COMMENT 



1.05 



L5 



:scl;ools biwuld hcive a free curri- 
culum, Kreo curriculum comnents 
encouraged greater freedom for 
the student in the selection ot; 
his courses; greater freedom in 
the structure of the classroom? 
elirrination of required courses; 
and the loosening of rules and 
regulations in schools. 



Example; "One of the things I would likv to see changed are the meaningless 
rules & regulations surrounding assignments which stifle 3 child's 
imagination; e.g. ^jot being allowed to report on a book he has 
read unless it has at least 80 pages, even though a thinner book 
night have much more value. This is the kind of antique ted , 
absurd attitude of educators in most public schools that nakes 
r.ie wonder if a child shouldn't be educated at homel** 

Example: "Please do away with report cards. A child should be judged on 
its own merits — not age groups. Open, progressive class rooms 
will make a child feel complete as a person. He will also ex- 
press and understanu what he wants and should achieve; which 
in turn makes for a better citizen. A child should understand 
himself before he can understand any of his neighbors .** 

Kxample: "J strongly recommend the age old practice of regurgitation of 
memorized material be replaced by activity in the field of 
discovery. The classroom has its' place but, let's not re- 
strict all the learning experiences to it.'* 

Example: "1} yore experiences in group dynamics with open discucsicns . 

2) Independent study (concentrated in an area chosen by the 
student) should be encouraged for some students who are deeply 
motivated toward a specialty 

Example: "I would like to see our rigid school structure changed to allow 
for a more individualized approach where learning and not teach- 
ing takes place.*' 



Example: **LKse of the open classroor* technique should be increased 

starting/ in kindergartens to develop self-correction and mo- 
tivation to explore and grow.'* 
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COMMENT 
NUMBER 



RANK 
ORDER 



NUMBER OF 
RESPONSES 



COMMENT 



1.05 29 70 There should be more special 

and minority programs in the 
public schools - 

Example: "...J an aware that ever, at a Kindergarten level, children from 
inner city environment arc already at a disadvantage as far 
as their ability to learn. What is needed are more volunteers 
to give these children love and security in the classroom 
before they will be able ro learn*" 

Example: "fv^e need more special education. Lots more," 

Example: ''The public schools should hire more teachers who are certi fied 
to work with all types of handicapped children. Perhaps then 
the needs of all children will be met I" 

Lxample: "Reading special is t are greatly needed not only in the lower 

grades but in secondary schools as well* Children with learn- 
ing problems should receive remedial education taught on a 
small group basis by specialists 
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COMMENT 
NUMBER 



RANK 
ORDER 



NUMBER OF 
RESPONSES 



COMMENT 



•19 



The present system ol qradinq 
in the public schools is un- 
fair, causes unnecessary com- 
petition and should be made 
more flexible or eliminated 
in favor of the pass/fail 
system - 



Example: "Grades should be eliminated and a child should progress at 
his or her own rate," 

Example: "As a college student I feci that my past education hasn't 

help me at all, 1 feel that there should be a no-grade system 
where a student is free to learn and not forced to memorize 
in order to get a passin^j grade,*' 

i:xample: "As a tenth grade student in the state of Connecticut , I am 
not sati sfied . Too much emphasis is put on an A, B, C, D, 
or E rating Instead of all around understanding of something." 

Example: "Grading presents false value to students and sets up a false 
social order of intellects . The better students , grouped 
together r verses the average student. All the high under 
achievers are lost because no one can be an underachiever 
he can only do as best as he can, no comparison to anyone 
else or a national average is applicablz* ." 



Example: "1 think that kids would learn wore If there wasn't a grade 
system* 1 am a good student, although , when I take a test 
1 get so nervous thinking about the grade that I do terrible 
on the test. 

The school would be better without grades," 



COMMENT 
NUMBER 



RANK 
ORDER 



NUMBER OF 
RESPONSES 



COMMENT 



1.05- 



133 



11 



The**e is too much discipline in 
the public schools. 



Kxainple; "TLachcrs should not hit .^tudcnt.n 

'^Teachers should t/iw u.-r .r.ore freedom. There's not enough. 
They should try to trust us." 

rxarr.ple: "I think that Public schools put too much emphasis on order and 
following rules. I think more time should be put on courses 
that i;iterest you and what you want to learn about. Much of 
your time in school is spent seeing that uo'J' rt? in the room you 
should be, that you walk on the right side of the hallway and 
too many of these little insignificant things that have nothing 
to do with the value of your education." 

Example: "Discipline in the classroom should be a thing of the past. 

This is 1972, it is a now unlawful to physically punish a 
child. So, I believe di ^:cipline should be stifled considerably , 
and the classroom should be a place to learn, and to enjoy 
learning. " 
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i.o*; 



31- 



Teachers should pay attention to 
the potential of each student, 
he should have personal atten- 
tion and the teacher should not 
be afraid to have emotional 
contact with the student. There 
should be an atmosphere of trust 
and understanding in tho class- 
room with studr^nt and teacher 
communicating freely and openly. 
Teaching should be "humanitarian. 
Counseling should be available 
and parents should be able to 
communicate freely vsith teachers 
about their children. 



Example: "I believe in order to achieve all the educational goals in stu- 
dents, there first has to be a better relationship between 
teacher S pupil. Not only in discipline, but trying to under- 
stand each student in their goals and try to help the students 
who do need guidance , especially in the higher grades." 

Example: "Education must be made r,K>ro pei3onaj - ar. individual experience 
for youth." 

Lxamplc: "Education should becorre wore ndividuali ^od so that each .stu- 
dent will be competing with himself and not d poer , encouraging 
early success and self moti vatioi. ." 



Example: "I feel that the atmosphere of schools at ospecitilly the high 
school level must be changed to allow students to feel more 
like adult, meaningful members of society 'to they will be able 
to more easily act maturely . At my ^^ch^^^l there is sach an 
obvious atmosphere of mistrust betwet^^n students' and adult per- 
sonnel that one finds it very difficult to relate **o teachers 
or administrators on any kind of friendly basis. This may 
also be the cause of things sjch as drug and alcohol abuse - 
young people are made to fe3l worthless so they turn to drugs 
and alcohol. I real.ZQ these changes are difficult to make and 
may take a long time, but I feel they are essential if society is 
to be truly democratic and peaceful in the future." 
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Example: "As Carl Pagers says In Freedom to Lvarn : 

* (1) Human beings have a natural potentiality for learning; 

(2) Significant learning takes place when the subject matter is 
perceived by the student as having relevance for his own purposes; 

(3) Those learning which are threatening to the self are more 
easily perceived and assimilated when external threats are at 
a minimum; (4) When threat to self is low, experience can be 
perceived in differentiated fashion and learning can proceed; 

(5) Much significant learning is acquired through doing; (6) Learn-- 
ing is facilitated when the student participates responsibly in 
the learning process; {7) Self- initiated learning which in- 
volves the whole person of the learner - feelings as well as 
intellect - is the most lasting and pervasive; (8) Independence, 
creativity , and self-reliance are all facilities when self- 
criticism and self-evaluation are basic and evaluation by others 
is of secondary importance; (10) The most socially useful learn- 
ing in the modern world is the learning of the process of learn- 
ing, a continuing openness to experience and incorporation into 
oneself of the process of change.* 

Public education fails, and your form is an example of its lack 
of understanding and need to change, because you ignore the 
individusility of each child. Each child is not going to do 
any of the things you list and here is your built-in failures* 
rf the goals are unobtainable, the system becomes a farce. You 
can't teach anyone anything he doesn't want to learn, and there 
is a question also of whether anything of importance can be 
taught. Therefore the above emphasis on self-initiated learning 
and relevance," ^' 

Example: **I feel that the schools are increasingly taking over the main 
task of parents which is to develop a self-assured , inquiring 
& responsible citizen before any learning can take place. 
There seems to be more child development & guidance needed by 
children who come to school than intellectual stimulation 
or subject matter materials. Since the future of dur demo- 
cracy depends on the quality of its people I feel the big push 
in education has to be ^ people-'building* centered." 

Example: "Each student shall be tre-^ated as an individual with individual 
talents and weaknesses; all students should be valued equally 
whether they are academical ly strong or not." 
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Example: ''Each student be given adequate attention by having smaller 
class rooms if possible and more individual help,*' 



Example: "/ woulc^ like to sec our rigid school strvctun? changed to 

allow for a more individual i zed approach where learning and 
not teaching takes place, " 

Example: "I believe there is a definite need for a human relations 
approLtch to education and all educators should have some 
experience in this area," 

Example: '^Teachers should sometimes remember the pupil is a whole person 
and not just a student of a particular subject. Love, imagina- 
tion and understanding of pupils by teachers are as Important 
as a Masters 



Example: "I personally wish, as a student, that there were some possible 
way in public education , that more time, care, and attention 
coulc' be given to students and their education on an individual 
basis." 



Exaimple: "As a student, I feel that a more thorough and personal guidance 
and counsel 2 ng system would benefit me and the majority of 
aJl oirher students in adjustment to sjhool and the fulfilling 
of goals," 

E/..^mple: "Each ot these is a *^*orthwhi le goal but pupils must become more 
responsible for their own looming and in the process more re- 
sponsible for evaluating their own progress , yiore emphasis 
should be put on the pupil's opinion of what he has gained 
and less emphasis on what the teacher 'thinks* he has gained*" 
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1.07 



30 



Both the school and the parents 
should teach children values. 
These conanentors felt that the 
schools and parents should share 
the responsibility of teaching 
values to children, with the 
school re-inforcincj values taught 
by parents. 



Example: "Our family firmly believes that our children should not be 



raised in an environment that leaves the child's total educa- 
tion to the schools. There are many worthwhile and important 
goals that should be the family's responsibility » The family 
should also strive to work as a * silent partner', so to speak; 
stressing what is learned in the schools* We firmly believe 
that only when school and hop^te functiCL jointly and cooperate 
fully will our children attain the education we desire for them*'* 



Example: School education should not take over all homo responsibi li ti es 



but rather teach student in areas that are not covered in home. 
School education can reinforce certain things learned at home 
but not take responsibility for children' s learning where parents 
are responsible**' 



Example: "Teachers at all grade levels should continue to add support 



to principals of ethical £ moral behavior* There is an alarm- 
ing decay in the moral structure of our society from outside 
forces (movxesf TV, etc*) and if our schools and our homes 
stand united in the good life, our i^outh can withstand these 
forces*** 



Example: ''Health and family life curriculum should be a responsibility 
shared with parents* Life styles are changing rapidly f not 
all people have the sane values; some cling tenaciously to the 



parental right and responsibility for educating children in 
these areas*" 
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Example: "In our complex society it- is not enough for schools to just 
toach the 3R*s, Theu Ss^ould try at every opportunity to 
wold and guide these yovng lives in the right paths. This is 
also the job of parents but when you ti:ink about it you have 
our children alirtost more and longer than wt^ do. Children look 
to schools and teachers as placer, to learn nnd people to teach 
them, l^ho then is in a better position to mold and prepare 
these young lives for the world ahead," 

Example: ft Is mj opinion that each and every gor-tl prcporyed is in 

itself a t'lnc and worthwhi le one but not f oi every situdent. 
Also today many objective^; arc set for ^*c/:ooIi7 which cannot 
be 'taught' but are more often ' ce. -jht' tram fine upright 
teachers and a good homolifo, such as moral, ethical and 
spir: tual val ies," 

Example: "It was very difficult for me to check off the most important 
goals as I considered all of them important , Perhaps many of 
them should be emphasized in the home as I do believe learn- 
ing should be a cooperative endeavor between home and school 
and we mc.y , as parents , be expecting our public schools to en- 
compass TiViny goals which perhaps are our responsibility either 
alone or along with our educators 
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1,12 1- ^'^<^ teacher should motivate in 

the child the desire to learn. 
The child should love to learn 
and want knowledge for the mere 
sake of know .n*;. The inate 
curiosity of children should 
not be dampened and they should 
be encouraged and motivated to 
explore new avenues of learning 
wherever possible ♦ 

Example: "Sinply from my own expor icnco, I realize just how influential 
a teacher can be. An educator taught to stimulate students 
to discover 'la joie de ^'ivrc' and to experience as many good 
things as they can may be rart** but perhaps the educational 
system can attempt training teachers to be stimulating . 
^ (children should) strive to increase their own knowledge, 
to discover a love of learning as the means by which man can 
improve himself and his world. 
'Learning must he made a joy!*" 

"I foe* we have to constantly instill in our students a sense 
of educating themselves all through their lives* This drive 
should be to their maximum motivation efforts & maximum abi Un- 
ties 

"Every student should feel a *climate' in a classroom that en- 
courages and motivates 

*'If you can make learning more fun for children, tjou can per- 
haps overcome the lack of activ e Interest in their education 
in the home* 

As you can se*:} I h^ve terrible handwriting - so do my children b 
The eldest has conquered hers at the insistance & direction 
of my husband. I am confident the others will also." 

**I think schools should teach kids to get along with people in 
theiz community and then the world* J think teachers should 
be taught how to control classes and how to make classes in- 
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torcf^'t ing and enjouahU*, So many tcachor^ sf^rrv to bo trachincj 
only because thoi^ ncvd the nioney , while othor teachers make 
teaching their whole life. These teiichert; put enthusiasm 
and fun into a olass , You really want to m to their class 
because you learn sonethi ng which you can use in the future," 

Exanple: "I feel very strongly that the motivation of children is saaly 

lacking in the public school systew - possibly even beyond that - 
to a scandalous degree. How can one hope to awaken a child* s 
interest, or keep it oner acau^rod - with a rDonatnous succession 
of robots to whom a fine memory is the rr^easure of success - 
I feel I'm a good example of the .... school system - 
all A's - and I've never had to think through my entire young 
life - surely that is a great mistake 

Example; "I think the most important goal for education is making the 
stvc^ent want to learn on his own. A broad back^iound of 
material shojld be given in the earJy stages cf schooling 
(pre-high school) • By "-he time a student gets to high school 
there should be the motivation for wanting to leant and 
retain knowledge , not just memorizing facts that will pass 
through a student ' s head after a test* In high school there 
should be fewer required cour^ies. Students ^.aking courses 
they have no interes*' in aren't going to be motivated to do 
the work and really learn. This system would also teach 
responsibility , because :f a r.tudent doesn* t do anything on 
his own it won^ t get done. Education should suit the needs 
of individuals more, and Lc less of a way to di scipli ne the 
masses during the day," 

Example: "There are many things ne^e^^sary to make a much more rounded 

educational program for all our children. ' Teachers ' who can 
instill in our young a challenge for learning for all chi Idren , 
rec'irdless ot their learning ability. Proper attitude , and a 
sound reason to want to learn*'* 

Example: "I am not sure schools should teach. They should create an 
i nvironment that ignites a desire to learn on a progressive 
and expanding scale." 



Example; "Each student should have the motivation not only to achieve at 

grade level but to achieve at the best of his ability. Students 
should strive for understanding of subject material and learn 
to aptly apply it when needed." 
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COMMENT RANK, NUMBER OF 

NUMBER ORDER RESPONSES COMMENT 



1.16 35 60 Comments which added goals to 

the questionnaire. 

Example: "Each student should develop appreciation of and understanding 
of his environment*" 

Example; "Each student practices effective human relations .** 

Example: "Each educator accepts the fact that a student's ideas, interests 
and opinions , appropriate to his age and experience, may differ 
from his own, and shows a willingness to listed." 

Example: "Each student recognizes his own rights, as well as others*." 

Example: "Each student is allowed to learn at his own pace without com- 
peting with anyone but himself." 
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2,02 



245 



There should be r.orc classes on 
reading and other communication 
skills. This very general cate- 
gory included not only comments 
in which people said they thought 
reading skills should be stressed 
more in schools, but also ones 
which stresses the importance 
of other too' ^ of comnur.icction 
such as speech and writing. 



Kxample: "The key to a successful , fulfilling and productive life and the 
nost important goal for our educational system should be the 
development of a more effective READING PRCXIRAM, Unfortunately, 
the educational system, in it's aresent form, does not prepare 
students early enough and thoroughly enough to take full ad- 
vantage of the massive resource material available in written 
form. Since the ability to read well (and comprehend what is 
read) a large quantity of material is essential to all disci- 
plines of the academic world, it is imperative that any and 
all problem areas be detected early in the students life. 
These problem areas, when detected , should be dealt with in 
a truly professional manner immediately until the problem 
is solved. 

Learn to Read and Read to Live 
Loarn to. - •Live " 

L'xample: "I feel you are failing in your mandate to have every student 
learn to read as well as he is capable of, and s peL k as well 
as he is capable uf . The poor student just slided ulong in 
the Conn, system. Speed writing, public speaking earlier 
and FORL'VER I" 

Example: "Since the skill of Reading is extremely important, great empha- 
sis should be placed on elementary reading in the schools. 
If a child cannot read, his ability to comprehend other skills: 
is practically nil. Also, tho means of enrichment in later 
lifo is severely handicapped 
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h'xampler "J feoJ tihat tho diagnosis ot loading disabilities at an oarli; 

age should be a primary goal ot public education. Unless J child 
learns to read he cannot accomplish the other goals you havo 
listed.'* 



Example: *' . . ^nothing u'ould appear y.oro important to mc as a parent {of 7) 
and educator than the ability to convnunicate . All children 

won't have equal abilities wi'/: the spoken or written word 

but each can learn to make himself understood through his 
other capabilities, which should be developed — be it art, 
music, athletics — etc. " 



Lxaniplej "I have noticed over the p.isf several years that our children 

do not read or spell well. I am appalled at the poor spelling 
our high school students have. There is something very wrong 
with our educational system & I hope the experts can investi- 
gate & correct it* Apparently the old fashioned way was 
better. To my way of thinking, reading with full comprehen- 
sion is the most important thing to be taught in our schools. 
All other knowledge hinges on the ability to read I 'Jnderstand. 
This should be checked & corrected or we will end up with a 
country full of illiterates , Please please check into this 
problem." 
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2,02 



203 



Cognitive curriculum icconunen- 
dations. Curriculum recommen- 
dations dealing with cognitive 
publ ic school courses ; e • g • 
Engl ish , science ^ history ^ 
algebra, geography, social sciencci 
etc - 



Example: **Zach student should learn to use and r rxpulate all available 
rrsource material necessary to arrive at a fair conclusion , , 
Feel each child should be taught goal evaluative processes 
combined with, oi in addition to, a sound critical ability,* 



Example: ''Sociology , urban and human biography , economics , National 
economic planning * Local economics and the development 
process 



Example: "I would like to see a cons: fjtant and persif^tant effort in 
behalf of appreciating the role of religion, A study of 
the world religions , particulary uhy man asks religious 
questions , experiences religious experiences , and commits 
himself to disciplined living, 

Not what is true or false in religion - - But to appreciate 
its role as we learn to appreciate sports or music," 



Example: "Emphasis should be placed on the application of reason and 
logic, not improving the student' s memory of facts," 



no 
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:;chcols should teach more 
effective cii:izGnship . This 
category includes not only 
teaching the duties and 
methods of participation in 
in a democracy, but in addition 
teaching the concepts of world 
government and global respon- 
i:ibility, pcxitics, and social 
rt>Fponr>ibi 1 1 ty . 



Example: "Students need d r?uch better understanding of his own society 

how the incumbent govarnir.ent is elected, and how he can 
contribute toward decision making in Congress . A better 
understanding of the electoral process and his part in it." 

Example: "Each student should recognize his rights and duties as a member 
of society. He should be made to understand the laws that 
govern him and protect him. He should be made to understand 
his duties and obligations to himself and his country," 

Example: "All of these things are nice to achieve, but it would be very 
nice if all the students learn, and come out of schools good 
citizens of there community , State and country, and the rest 
will come easy for them." 

Example: '*A person's proper outlook of citizenship is just as important 
as his academic Achiovem\'nts 



Exajnple: "Concerning each student learning princi pies of democracy and 

good citizenship: This is good, but other forms of government 
besides the American one should be taught and recognized as 
existing and fulf 'inc a need. The ability of government to 
change should be stressed, as well as the fact that the 
American Constitution provides tor a government which suits 
the people, and not one which forces the people to suit its 
own needs . " 
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2.02 



93 



Public schools should teach 
traditional values, which in- 
clude the values of patriotism, 
respect for authority, parental 
respect, the work ethic {no- 
thing is free, : ou must work 
for a living) , *"ear of God, 
respect for law and order. 



discipl ino , and nora] ity. 



Example: **The school should give di rection to students as well ai; a 



thorough grounding in the basic skills. The modern per- 
missive attitude in too many of our public schools must be 
reversed if we are to avoid chaos. It's high time wo taught 
'responsibility and duty' as well as 'rights' and 'freedom.' 
It is aiso high time we erased to cater to our students and 
began teaching them instead. The old Values of Readin Writin 
and Fithmatic tojether with a love of and Respect for God, 
Country and Family musr- be brought back down off the closet 
shelf and directed off to be flaunted before the world elso 
America will like Rome decline into the dust of history." 



Exan\ple: "Schools are for acadtmic education * They should concentrate on 



basic training in subjects and leave the rearing of the children 
up to the parents, by emphasizing the need for the family 
way of life. 

Let's go back to prayer in the school , patriotism, discipline, 
History a; Geography (*nstead of Social Studies), Arithmetic 
( not Modern Math), and teachers whom the students will respect 
because of their proper attire, good manners, and dedication 
to their piofession*'* 



Example: ''Insist on every U.S. citizen in school to respect the flag 

and stand quietly when pledge made to it. Give honor to our 
creator Cod by saying a prayer of charJ:y: each school day. Screen 



out teachers as of their ability to teach and have controll . 
Seperate grades to the childi ::ns ability to learn, re. / •B.C 
Free lunches to all chi Jdren. More specialized teachers for 
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problem and slow childion. More trade i=:ubjects as shop-^ki tchert 

etc. in lieu ot subject. Two or three duu yi^critions: instctid 

of r3 week. l^istest mode of teacl^mg as films;, etc, 

yjorv on sex, dope-dlcoliol-suhject s . Lesr on ethnic groupr,^ 

Subiects on familu tie.«: unifw at home, rride of family 

sacri t ice. 

Subjects concerning pride a; unity of city, slate & country. 
Contribution to above regardless 

rxainplc: ^'Instill m students the fundamental truths that nothing worth- 
while can be obtained or achieved without hard work and study; 
also that society cannot co:itinue without respect for others, 
the lawr and one's self.'* 



Example : 
Example 



"PRAYEF SHOULD BE PUT BACh' ISTO THE SCHOOL!" 



^'Training in values 
nesSf etc.** 



honesty f respect ^or authority , kind- 



Example: "Working together with the parents, the school system should 
enable the students to aquire the proper values of life. 
i*e. Responsibility , honesty ,^ loyalty to our country etc.'* 

Extimplo: "One of primary goals should be to teach students to have an 
appreciation for their country and its economic system. 
School teachers today are too liberal and this prejudice is 
being passed on to our children every day. The Union influence 
is guiding our teacher's in the class room. Students are not 
being taught the virtues of hard work and high productivity 
they are being taught * what is wrong with the system and how 
to beat it or take advantage of it," 



Example: "Realization that every person is expected to earn his own way 
in life in an occupation that is lucrative and enjoyable and 
suited to the abilities of the individual . Honesty in that 
he/she will give a day's work for a day's pay and not to expect 
to receive payment for services above and beyond one*s reason- 
able needs." 
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Example: "I believe Jturfc^nt.c should be (jiv^^n more spiri tual valves as 
well as the preparation for their careers to enable them to 
function as decent, self sufficient citizens of our country. 
I believe the lack of spiri tual & moral education of our 
young is part of the cause of some of the problems in our 
society today." 

Example: "Why one should love and respect their country and be willinq 
to defend it if necessary . 

A teacher should askrd to t^ach this a 5 t? part of the 
curriculum since she is a worker for the governnent 



Example: "We need to place considerable emphasis on fostering spiritual, 
ethical, and moral values; we need to have the courafje to 
espouse principles which are common to all religions* This 
facet of education is missing, yet is essential , Patriotism, 
respect for authority , etc, are not receiving the support 
that they deserve in this country 



Exair.plo: "I believe we should place much greater emphasis on the need 

for law, order and the respect of others, particularly elders. 
Furthermore, added stress should be placed on virtues of 
dec^^ncy, honesty, and good moral va:ves* (This may sound 
'square* but we, as educators , have a fantastic challenge 
to teach concepts which will help reverse the trend toward 
a decrident society) 
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50 



Schools should develop more 
programs dealing with affective 
problems and which teach people 
how to love each other and how 
to feel empathy and warmth to- 
ward others. 



Example: *\ . .while cognitive skills are terribly important , wore emphasis 
should be placed on the affective domain." 

Example: "How about nore questions concerning * self -actualization' 7 

Respect for one's inner as well as other (phys-ed) aspects? 
No love in your lexicon? Or even deep affection? 
Overly weighted in cognitive/motor domains,** 

Example: "Rather than an accumulation of facts, education should be a 
life long process of evaluation of self, others & society & 
a method of dealing with conflict & problems. The fragility 
of our planet, the worth of human beings, the value of loving, 
the excitment of learning are all priorities »" 

Example: "I believe character development is of Vital Importance in 
the lower grades.** 

Example; "Most of all, they should be shown and taught, love . The lack 
of this is the beginning of a child's problem. Bullying i_s 
done by teachers — singling out — students as "bad.'* Every 
teacher must love the children under him, none better than another, 
wanting tc /:f?ip all he can. 

It's only through this love, that the child can learn to love 
other children and to share, and to give. This should be 
stressed^ Spoken of in words. Give children hypothetical 
situations and have them pick the kind thing to do. 
Certainly this learning of love is very lacking in the U.S. 
educational .system and it should be considered gravely. The 
good points, not bad, must be stressed in a child. A teacher 
many, many times hinders a child from learning by cutting down 
his self^wroth. People may protest*-' it' s the family's job.* 
Well, just what i£ our goal? Is it not to help a child live 
^ harmoniously with his world? 

If one thing should be taught a child, it should he love,*' 
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2.02 7 218 The Three R's. into this cate- 

gory vero included these comments 
stressing the need for more 
concentration on basic studio? 
such as the traditional 
Three R*s of "reading, *riting, 
and • rithmetic . " Traditional 
subj*^<^ts naturally include much 
mcr2 r but only comments re- 
fering directly to these tra- 
ditional building blocks of 
education were coded. 

Example: "Our Conn, schools are not always diligent alx^ut providing a 
strong basic learning foundation for young students in such 
things as the "3 P's." Enrichment of learning programs can 
come after the basics are firmly implanted » I must say learn- 
ing programs for the child with learning problems are excellent 
and muc^. progress is made with the children. Keep up the good 
work. Improve the "3 f?'s/' 

Example: "Why are you trying to expand upon the quantity of educational 
goals when you haven't yet mastered the quality of teaching 
the basic subjects? 

Stick to the three "P.*s**, gentlemen I'm not satisfied that 

your methods of teaching these basics are perfect ," 

Example: "The goals of education could be simplified as follows: 

1 — To develop the basic skills of 'reading — writing and 
arithmatic' . • 

Exar:.ple: "J believe the educational system should have less stress put 

on students attending college. I have scan too many start out 
without the real background, desires or abilities to make 
college successfully » I also believe that in the first four 
grades of graimar^ school we should get back to stressing the 
three "R's*\ Too often the c. ild is pushed on in school 'v.th- 
out mastering these subjects » I do not think either grammar 
or high school students need all the various subjects they 
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are given, I have seen many students graduated from high school who 
can r.ot wite or spell and some who read as though they were 
in grammar school. My opinion is give them the basics first 
but make sure they get them before going on,'* 

Example: "Forget the fads & get back to basics. Teach them how to read, 
write, do math, learn some science and history 
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2,08 



73 



Values should not be tauqht 
by the schools but should be 
taught by both parents and 
religious leaders. 



The school is not the proper 
place for such instruction. 



Example: "It appears that more than ever before, we expect the schools 



to do ovcriithing except bear the child. I think it's about 
tine parents assume some responsibility for, and answer for 
their offspring^ Teachers have to spend valuable time and 
energies on areas that should be responsibilities of the hr^ne^ 
Parents who can't (or haven't) done anything worthwhile with 
their children at home, send them to school and expect mi rides. 
After all, they are a product of their environment." 



Example: "Many areas you listed belong more properly in the realm of 



family- txtught items (values, far example). Some areas naturally 
overlap. Essentially, however, the schools should teach the 
three r*s so students can use those skills to function in 
society." 



Example: "J think schools should teach the basics and how to learn. 



I also think they should leave the social & moral issues to 
someone else namely the patents. 

I think in their zealousness they overstep their authority 
and get into areas that are best left to others.*' 



Example: "Let us return to the family the eight and responsibility for 



developing attitudes, leisure time interests and planning 
for a distant future* The public schools are now trying, 
u:isucLessfully , to be teacher, mother and father to a whole 
generation of students • LQt*s do what wo do best - teach 
Jbasic information and skills. Somewhere beneath the surface 
of today's educational scene is the idea that we a.Te the only 
ones with answers to a?i of life's problems, and this is not so." 
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Example: '*While it is important that the correct values and attitudes 
be developed in each student, I seriously question wether 
public schools should attempt to do this work. It must be 
left to parents, churchs and other non-poJ i t i cal non-<jovornrnonta] 
regencies. The attitudes and values of teachers arc probably 

disparate as the teachers so that I would not entrust such 
an important and personal role to them. It is obvious that 
no government agency should be given the power to determine 
and teach values to the citizens. 

Accordingly, I have not listed as a goal cf public education 
any objectiveh having to do with values even though X consider 
them of paramount importance in the development of a student," 

Exairple: "Some very important goals have not been checked because I feel 
that they are the responsibility of the home rather 
than the school the development of * ethical r social and 

spiritual values*, etc." 

Example: ''Educational goals of public school must not infringe upon the 
ethical and moral areas which Church ai'jd family teach!" 



Example: "Public Schools should not be required to teach the values, 

morals, and good principles which should be acquired in the 

home . Schools should not be the primary source for learning 

good behavior - that responsibility rest with the home." 
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2.08 



32 



68 



There should be less extra- 
niouE and extTia-curricular 
courses and ac^^ ties in 
the public schools; e.g. 
music # arlf bands, intr2unural 
sports, school clubs, cook- 
ing # etc. 



Example: 



'Do away with swimming pools, ice rinks, dances and get back 
to education y 



Example: "Education should stick with the basics and dispense with 
unnecessary frills 

Exar^le: "I suggest that more time should be put in to helping the 

students learn than thinking of new ways to make the school 
fun." 



Example: '^Abolish Frills & fringes Instill — good Behavior — Attitudes- 
Self Discipline Simple Reading — Math 

Less extra Curricular Activities on School Time." 
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COMMENT 
NUMBER 



RANK 
ORDER 
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2.08 -^2 40 The public schools should not 

te^^.ch values. The comments in 
this category went nc farther, 
fo/: the most part, than to say 
that values should not be taught 
by the public schools. 

Example: "I feel that the student should not b3 taught values of tiny 
society. I do not thi^A- he should learn about society and 
their values and make his own decision on which values he 
wants.'' 



'^School Systems are attempting to take over many functions of 
family life. It is NOT the function of Public Schools to de- 
velop social and spiritual values* The social mores of the 
Majority are not to be impressed on these who do not wish to 
partake of them." 

"X do not expect the public schools (or private ones) to manage 
alX aspects of cultural life. There are some things which must 
be left to other agencies and institutions , such as the home* 
Thf^ jb(2S.?c work of the schools, it seems to me, is to introduce 
children to the greatness of the past, the achievements and 
thought of today, and nurture insofar as possible a love for 
learning and methods for carrying .it on througout life*" 

"yoL'r goal is to provide i nformcitio^: to formative , open minds 
in the most effective and efficient manner possible with due 
regard for the variations in ability and interest that will 
prevail in the information exchange situation* You are not 
responsible for the whole of life nor are you required to 
be the motor force for spiritual , economic or political sal- 
vation of any individual or group of citizens 

"The purpose of public schools should not be the noble commit- 
ment to an individual' s ultimate success in society nor should 
it be a sociologicsl psychological institution naively 
attempting to instill ethical, social, or spiritual values 
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patterned after one educators view of what theso values should 
be. Success in society can never be taught or delineated 
on either an individual or community basis - success a 
label of eventual achievement or personal sati sfacl ion is a 
mere affection of misdirected energy* Fesponsibili t\.j to 
one's own philosophy after individual orperience has dic- 
tated that philosophy is the only human attrii^-ute a highly 
organized education system should teach. A pei^^onal dedi- 
cation to chaos is just as laudable as a comw: t:ncnt to order 
since both stem from an experience un-J ipl ,cated by an^ human* 
Public schools are not the farmers of life-styles - nor should 
they try to be* Academic enlightenment in an attempt to 
build a basis for reflection not a cornerstone of values 
holds a respect for humanity not presently found in public 
schools* " 
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2.08 



47 



17 



Schools chT' 
curricul^jir. . 



d not have a free 



Exaunple: "Need alternate educational choice's in education — from 'free' 
schools to rigid traditionalism," 

Exaunple: "Schools & classrooms have become experimental 'test tubes' 

with little or no regard of the damage projected on the stu- 
dents attitude to sound learning . This is T believe is mainly 
due to the lack of maturitij or psycological stability of wany 
people in teaching and administrations * 

A return to the 'basics' in education long overdue , with 
less experimentalism A confusion in the classroom.** 

Example: "Stop the wholesale use of untried conceptr^ such as open class- 
rooms and ungraded schools ,** 

Exaunple: ** T feel the present trend in education could create another 

generation of 'misfits' , Open Education , Open Space, every- 
one permitted to do his/her 'own thing' is not really pre- 
paring the individual child to cope with society and it's 
expectations (at iea^-t with today's present standards) . 
We all have to learn we can't 'do our own thing' and that 
there are laws and rules we rust obey if we are to be re- 
liable, responsible , tax-paying citizens 
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2-08 



46 



16 



There should be fewer courses 
on sex education and hygiene. 



Example: "Just for the record I am against sex education in any way. 



shape or form in our public school system/ I wish a public 
voce on this would be run, and I bet it wouldn't be passed. 
Don't our educators have enough areas to cover without this 
one? This one, I think, is up to Mom and Dad; when the child 
is ready for it J 

We're certainly asking for anothei Sweaden California , etc* 

These programs just haven't been successful I" 



Example: "Less broadcasting about sex education and implement it in- 
directly as part of other subjects (biology and other sciences) . 
Certainly no methods indoctrination in sex (education?)" 

Example: "It is our feeling that the sex education of our children re- 
main in our home and not in the school." 
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COMMENTS 



J. 11 



There is not onouqh discipline 
in the public- schools. The 
qeneral tone of these comments 
was that schools had become 
too lenient and permissive with 
students. The learning atmos- 
phere was thus threatened and 
many people complained that they 
did not feel their children were 
safe from attack in school. Com- 
plaints also mentioned the sloven- 
ly appearance of students and the 
trafficing in drugs that goes on 
in the schools. 



Fxample: "I think children should not be allowed tc be catered to, and 
taug/:t to stand on thoir own two r>et," 

ICxample: "'-lore discipline in schools. The students have too much freedom. 
Let's say 'no' to thew once in a while." 

Example: '*You should attempt to restore disapl ine ana a sense of values 
in these long haired dope addicted creeps!! (or the alter- 
native) — throw them out oi the public school system! ! ! Take 
posi ti ve acti on ! Uow! ! ! " 

Exa.mple: "In various visits to the school at the J. U.S. and grammar 
school level/ the lack of discipline in general has been 
shocking . I have been amazed that my children are learning 
any thing in the atmosphere I have observed . 
Where does our responsibility to educate the many stop? 
Are our teachers baby sitters rather than educators? 
What power to control the class environment does the teacher, 
the administrator or the B. of E. have?" 



Example: "They should make a city K state ordinance for all students to 
wear proper school clothing. And there is no reason's for any 
kind of . school demonstrations from students." 
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Example: "•..public education is an ^xLention of family life and Ad- 
ministrators should be prepared to except the responsibility 
of providing discipliro and motivation during scf ^ol acti- 
vities^ If the author icy is not granted then r^^haps the State 
Board of Education should seek legislation or reform in the 
areas concerning , narcotics , behavior and conduct while in 
attendance at schxl . As a parent I expect the school to 
provide the student with an opportunity to choose from a di- 
versity of programs^ find the motivation for learning , and 
receive a fair exercise of discipline that parallels the 
atmosphere in our home.'' 
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r; 



Toachers should teach and run 
thoir clasproops in the tradi- 
tional mannor. The teacher should 
be strict and aut joritarian 
and he should not be "pals'* with 
the students being only their 
mentor and^ when necessary, their 
disciplinarian. Classroom de- 
corum should be maintained. 



Fxample : "Before any goals can bt^ r.et , first and foremost , teacher author- 
ity in class must bo rt^i t. 'Stated 



Example; "More Homework 

A Firm Hand By All School Personal 

More Time spent on Educating Tht Pupil, Instead of Study C lasses 

Example: "fv^e have to regain the respect of th€: {^*oung in our schools tofiay. 
In the educational process of the Qouity student, we must 
improve the present day attitudes . 

The Goals of the teachers and Administrators have to be firm. 
Education in our State needs a great deal oi investigation. 
All of the Goals mentioned are wonderful , but we have to make, 
again. Teachers and administrator aware of their new role 
in education today - so we can move positively toward the 
new goals in the public schools 

Kxampio: "Schooling should not be :3 came where the student wins a 
'prize* tor being good. 

It should noi be necessary to * sugar coat' class room studies 
to create a desire for the pupil to learn. 

The school is not the place for experimentation to solve so-- 
cial problem.s." 

Example: "I do wish there would be a return to the more strict relation- 
ship in the class room between teacher and students , I believe 
the teacher can hold the respect of his students with under- 
standing and warmth, but necesr.ary along with disipline , which 
seems to be lacking in our school system today, I think we're 
giving the students too much freedom of choice in courses, social 
activities , etc* than is necessary 
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COMMENT 



2.19 49 15 There shjuld be less special 

and minority progrcuns in 
public schools. These people 
felt that there should be less 
progrcims designed for the ex- 
ceptional child, such as child- 
ren who are handicapped in some 
way or who are particularly 
brillant, and less programs 
which concern themselves with 
minorities in the society 
such as courses in Black 
studies or the American Indian. 

Example: 'J feel that too much emphasis has been put on educating minority 
children in open classrooms with no regard for the boredom 
the average and above average student has." 

Example: as a concerned parent, do not believe so much emphasis 

should be made in the classroom on the subject of Civil Rights, 
and Minority Groups, 

I feel that this young generation who will be leaders of to- 
morrow, are being brainwashed on the subjects of Civil Rights 
and Minority Groups. I personally feel; this is part of a 
Communist conspiracij . A class on patriotism should be intro- 
duced into the school system.*' 
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r >t ancle : 
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Fxanple ; 



Common ts nLronrjly criticizing 
Titudents or schools. 



"Did It over occur to yoi: wf^Jl nclucatcd people that you are 
pushing our children to hard and to fast? Arts, Democratic 
processes, bunk! Teach what we were taught In our time! 
Reading, spelling f. ar i r,hmctic. Somehow we managed ^ managed 
a lot better, f^ur brains weren't cluttered with algebra 
in lower grades. We got that: in High school. Raise a bunch 
of geniuses and all theu know how to do is make signs and 
march about something ! That's what I personally think of 
present day education . Just to much!'* 

"J don't think they should allow IvDys to have hair too long 
because it only promotes hipp: eism which our country could 
do without. 

I think there should bo more police in school to crack down 
on hippies' selling drugs.*' 



uxariple: "J think that what is most essential is mental education . 

In years past, people had a great deal of faith in prayer, 
t^ow this is quite remote, so I think that this generation must 
find another cratch re lean on. In Russia, man behaves out 
of fear of the Secret Police. >fan seems to need either fear 
of God, or man, in order to behave properly." 



l^rar.ple: "When will uov people start revisina the present day Uigh 

School - Put official-<^ 1 r. the schools for observation. There*s 
a lot of wrong being cwtToj up in many hi jh schools. Find out 
for uoursel vos . " 
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3.06 8 203 Other recorranondations about 

curriculum not fitting into 
any other category. 

Example: "I don't think that four years of English should be a subject. 

I, myself, have found it quite a bore. I, also, don't think 
that physical education should be a required subject for 
girls. I think Home Economics or cooking and sewing would 
be more appropriate." 

Example: "The 'development of ethical, social and spiritual values' 

could be greatly increased in opening the doors of the public 
school (elementary thru high school) to religious teachers : 
rabbis, ministers & priests, who would give courses in reli- 
gious education , on an extra-curricular basis, to students in 
the various grades once or twice a week*" 

Example: "I believe the State Board of Education should wipe out mental 
segregation as well as minority segregation — to me mental 
segregation is more harmful than minority segregation. By 
this I mean separating children especially at the junior high 
school level into groups according to intelligence level." 

Example: "I believe the lower grades 1-5 should have some Composition 
or notebook of some-type for classwork or home work assign- 
ment follow ups . " 

Example: "I think we could shorten the school day by making art, music 
etc an elective in all grades. For instance the student only 
would have to take acedemics of his choice and need and gym. 
If he wanted to he could take art, music, etc." 

Example: "There should be after school courses at the various high schools 
for those students which are interested or who need points." 

Example: "Basically public education should teach students how to solve 
problems with a keen sense of justice in its purest form and 
saturated with the leven of goodness ." 
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Example: "School should be held all year. The school day should be ex- 
panded and include social activities directed at having students 
meet one another such as coffee hours, speakers , discussion 
groups and informal music^' 
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3,06 



18 



153 



More extranious and extra- 
curricular activities in the 
public schools. 



Example: "Music should be taught in schools not for test and not by 

tine periods r but tor a ncans of cominunication that provides 
relaxation , excitement , and variation. In other words, 
music must be taught as bring fun, and students should be 
encouraged to participate to the full extent of their 

Example: "We must also cater of thr spiritural aspect of man by intro- 

ducing comprehensive programs in art and music in the schools • 
Or lack of aesthetic sensibili ty (billboards , bad planning , 
Western' s , hamburgers , etc) is due to an absence of aesthetic 
training , " 

Kxample: "I am a physical education teacher in a very fine system 

but I feel there i;" too much emphasis preparing the 

students for college and not enough time spent in areas 
(music, art, physical education , reading, industrial arts) 
that the student will be able to use the rest of his life. 
A.'oro time should be devoted to areas that will expand the 
student* s knowledge and interests in these lifetirr.c pursui ts 

Example: "Students should be encouraged to participate wore actively 

in the arts especially in the elementary level, More com- 
bining of art with music ruiic with dance art with liter- 
ature, ecc." 
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3.06 



26 
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Schools should place more 
emphasis on physical educa- 
tion. 



Example: "Tor all students -...physical education,,," 



Example: "There should be a mandate for Health Education in Conn, and 
Family Life & Sex Ed, should be taught along with a good 
health Curriculum from Kindergarten to grade 12," 

Example: "J believe that the physical aspects of a child's development 



should be stressed more than they are at this time, A person's 
physical condition and health are the most im.portant thing of 
all. Without good health all of the other areas are of no 
value, A good physical education and health education program 
is vital to all children beginning at a very early age," 



Example: "J think physical activities should be aimed at developing a 



sound foundation for lifelong physical fitness and enjoyment. 
To w.e this means eliminating such high risk^ physically 
damaging activities as football ^ and emphasising sports for 
both boys and girls which can be engaged in throughout life- 
such as swimming 
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3.06 



52 



12 



Schools should have more college 
preparatory courses. 



Example : 



"The high schcol should offer a variety of courses. It should 
. , , help students get into the college of their choice. . .' 



Example: "Students planning to attend college should have courses in 

learning how to study, hot*' to take notes, and how Co succeed." 
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3.10 5 252 There should be more Vocational 

Education in the public schools. 

Example: "Should like to sec an ' apprnnctice' program for the arts and 
trades; from junior high on." 

Example: ''There should be more training and oportunities given to students 
who do not intend to go on to a college career. More courses 
should be offered to prepare a student in such fields as hair- 
dressing, chef, plumber, carpenter , machinist , electrician , 
seamstress , etc." 

Exiimple: "I have become a firm believer in vocational trade schools. If a 
student does not intend to enter college and many are not cut 
out to be, then just a high school education does not prepare a 
young man or woman to go out into the world to earn a living. 
If some work experience were incorporated in the high school 
I feel many children would be more interested in school. In 
fact it should be started earlier than high school* So much 
tax money is spent for education and many youngsters waste 
away till their sixteen so they can get out. How much better 
it would be if we could make learning more interesting for them, 
y.any more trade schools are needed. They should have the same 
financial support that the public school system are receiving . 
I understand the State trade schools have a very small budget 
to work wizh. This is not right." 

Example: "In connection with the last goal I checked off, I feel very 

strongly thac we should have more vocational training schools 
In Connecticut . The high school program is college-oriented , 
and in urban areas, especially , the need is urgent', 
A blue collar job jhould not be look down upon and the schools 
can do much to foster attitudes of pride in learning or working 
at some useful occupation. Lots of intelligent youngsters 
are just not academically inclinded , but shine in other areas 
or in working with their hands. 

Our school!^ could do well to follow the examples of the European 
schools where vocational skills are taught, where there is pride 
in workmanship, and emphasis on accomplishment ." 
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Kxample: "I wovld like to see more vocational course,^ offered in the high 
schools for those youngsters not oriented for college 



Example: ''We should be preparinq r^tudcnts for the immcdi ate world oi work 
and post high school education * This means setting up adaguate 
technical vocational schools instead of comprehensive high 
schools that do very little for the non-acadeuiic student* It 
IS no wonder we are one of the least productive nations in the 
world with our absence of technical education.'* 



Exanple: "Place emphasis on dave loping a program which will prepare the 

children for the world of wcrk. This should begin when a child 
begins his education . Too much emphasis is placed on college 
prepara tory programs . " 
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Example: 
Example: 



24 
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There should be more classes on 
sex education and hygiene. 



Example: 



Example : 



Example: 



Example : 



Example ; 



Example : 



**Each student recognize good personal hygene habits and dress 
accordingly 

"As far for Sex Education; should be first year of high school.'* 

"A course on Sex Education and/or birth control. Our school 
has many pregnant girls but our town is extreamly Conservative . 
Many students asked for a course in such but we recieved nothing 
as a result* We would appreciate learning something we ask 
for. Thank-you." 

"I also consider sex education one of the necessities of our 
public school education." 

"Science continues to provides many opportunities to study 
animal reproduction as children learn about mammals, insects, 
and birds. They reinforce earlier learning that all animal 
life must reproduce if it is to continue to exist. So sex 
education should be taught in grammer school. 

Most of the children respect and accept his word as law so the 
teacher is in good position to teach them the facts of life.'' 

"What about hygiene as an integral part of health and physical 
education in the elementary schools? The students need that." 

"Don't let the anti sex prudes stop sex education in the schools, 
it is a great improvement." 

"More important than alcohol or tobacco use & harm - Drugs - 
their harm & crippling for life should be considered more. 
Birth control & what your body is - should be taught to young 
jr. students , also the responsibility involved ." 

"What happened to a strong program of sex education in the 
Elementary through High school? I hope that a consciencious 
effort is made to promote a strong * face-- the-- facts' attitude 
in this new (seriously needed) program! " 
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Example : 
Example : 

Excimple : 
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31 69 Schools should have more and 

better programs teaching stu- 
dents the dangers of abuse of 
alcohol, tobacco, drugs, etc. 



"Each student should be aware of the harm of drugs. And shown 
the facts and materials of the dangerous drugs that are hurting 
our Youth of today. In other words, drug education Program 
to each student* I know some schools do have or have had 
such a program. But not all schools do, I would like to seo 
this goal in all Public Schools." 

"I think they should also have sex education and drug education 

because parents really don't know that much and if they do they 

feel that you will learn sooner or later so why should they 
tell us." 



"Each student should develop a positive attitude toward the 
proper use of drugs as compared to the abuse of drugs." 

"The drug problem being what it is today it seems the educational 
system could do a lot wore than is presently being done to help 
educate the students in the disastrous effect it will have 
on their life and a' so our country in the years ahead," 

"A more comprehensive anti- drug, anti -alcoholo and tobacco 
campaign* " 
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3.18 



44 



29 



The public schools are doing a 
good job. 



Exdnple : 



Example : 



*The State of Conn, has the best Educational system their is, 
I have worked in just abcut every state this side of the Miss, 
River for the past 12 years. Moving my kids in and out of 
schools. I'm very proud to be back in my state again, and to 
know that my kids will get the best Education their is." 



'The school system here is very good, 
a bit & this is one of the best." 



We have traveled quite 



Example; ''Dear Sin;, 1 would like to make one comment. I think that 

the system of todays schools seem fine as they are. However, 
I think that it would be a great improvement if there were 
more courses for health improvements (especially in ghettos) 
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ExarapJ : 
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Example: 
Example : 



RANK NUMBER OF 

ORDER RESPONSES COMMENT 



3 307 The goals could be improved. 

''Combine several statements that overlap. Indicate the educa- 
tional level of 'each student* e»g. 'Each individual as a re- 
sult of twelve years of public (or upon completion of high 
school) education should* . 

**Many of the goal statements are overly broad and vague ^ and 
often are loaded. 

I would agree that it is important to provide opportunities' 

for many of the activities listed Jbut not to establish 

attainment of proficiency in them as a major goal applying 

to all students we need more an equal educationr and much 

more equity in matching educational programs to the individual » 

In general if this listing is indicative of the major trends 

in educational goal-setting , I fear that we need much greater 
intellectual vigor in our educational leadership." 

"Many of the questions on the questional re were redundant I 
feel . " 

"your 68 possible educational goals are too broad, simplistic 
and redundant . You will obtain the most worthwhile goals 
in this open-ended question: Public school should teach..." 

"Why was this questionaire so repetetive? Space and time by 
both Board of Ed. and respondents could have been saved." 

"The goals listed are very ambiguous and weighted . 
It seems as if art, music, physical education , math, science 
are being put on the line. Thore was too much emphasis on 
career orientation . What about educating the whole individual 
to be human? Is it because we educators suffer from a lack in 
this area or is it society in general." 



109 



COMMENT 
NUMBER 



RANK 
ORDER 
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COMMENT 



4.03 



20 



115 



The questionnaire could be improved. 



Example: "...the format of the questionaire does not allow the respondent 
to order the items according to the degree of priority he ■ ay 
attribute to each," 

Example: "What purpose does this survey serve? All these goals are important 

what do you mean 'most' important? If a ranking was desired, 

it should have been so specified," 
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RANK 
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COMMENT 



4.03 



Example: 



27 



79 



Example: 



Example: 



Comments generally negative 
in nature. 



"7 he statements listed are all very good on paper but what good 
are they if they aren't striven for. It seems that I've 
seen these statements on paper and talked about but as far 
as doing anything about them, it's another long story.'* 

"Define 'student' . 
Stop wasting money." 

"I think it would have been more appropriate to ask for opinions 
concerning schools as they are at present - not, what we 
ideally expect them to be. Dogs chasing their tails run a 
lot but, don't ever get anywhere." 



Exsonple: "In my opinion, I think that this Board of education is lousy. 
They put to much pressure on zhe kids." 
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4.03 



34 



64 



Disliked the questionnaire. 
Thought it was a waste of time. 



Example: "If the state of Conn, is paying for this - And I bet we are - 
your wasting our money." 



Example; "This seems to these parents a very poor survey, 
to be of any real value 



Far too broad 



Example: "I filled this out as a requirement by my school. I would like 
you to know that it is general, vague, and certainly of little 
value. The questions are inane and the whole idea of this 
questionaire is offensive to professional educators 

Example: "I think this is just about the most asinine piece of junk I 
have ever seen and imagine that the cost to us taxpayers is 
frighting . I look forward to the day when the State Bo .rd 
of Education either uses common sense, stops analyzing , and 
assessing, stops retaining such Institutes , or just disbands 
as one of the staters unnecessary agencies 
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ORDER 
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COMMENT 



4. 17 



4^ 



Schools cost too much and the 
taxpayers are not getting their 
moneys worth. 



Kxaxple: "This is nothing but jcational gibberish for which we taxpayers 
are being clobbered by a bureaucracy to justify their jobs... 
Getting rid of your ilk of educators would save millions of 
dollars and reduce the tax load on the property owners. . . . 
With all thc2 billions spent by this government on modern ed- 
ucation, the quality has steadily been deteriorating. SmaJi 
classes with good teachers could have accomplu shed wore for 
less money." 



Example: "What we really need is a 16 year public educational system. 

Use the existing schools and provide every child in Connec- 
ticut with the opportunity to earn a college degree without 
bankrupting the parents.*' 



Example : 



"Don't waste my tax money. 
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4.17 50 14 Most teacher's and school 

official' s salaries are too 
' high* 

Example: "I am a State of Conn, employee. In '69 and '70 , , ^ teacher 
salaries increased 14i-% in '69 and 13i-% in '70 (Conn. Exp. 
Comm.) and. the State gives me a 6% cost of living in '70, no- 
thing in '71 and nothing in *72. When does it stop. Wf^ keep 
losing our buying power; the quality of education is very poor; 
I don't like these pretentious buildings — they do not make for 
quality education; I do not wish my children educated at the 
expense of so many of my neighbors having to pick up their 
marbles and move out — something is rotten in Denmark and that 
Denmark is the educators who are of one mind.." 



Example: ''Most teachers are getting paid too much and are not putting 

out enough work. The tenure system makes teachers too secure 
and they get automatic raises so they don't feel as if they 
have to work as hard. Let's see if we can't get more education 
for our money; get rid of the 'dead wood.'" 
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Example: 



442 



General comments having no 
specific theme. 



'I think some of the goalry lifted arc things the student should 
develope or do on his own - for example, Each student recog- 
nizes his strengths and weaknesses and developes his personal 
goals accordingly , That is the reason I didn't check many of 
these . " 



Example: " This was difficult to answer. You have to decide if public 
education is a weans to a means or ci means to an end," 

Example: "Schools should start at 9-3 or From 8-2:05, We should have 
music in Shops like over the loud speaker or in the shops 
rooms . " 

Example: "I don't thi/.V that anybody has a good relationship with their 
parents. 

Maybe only a few i^^ople are good in art and music. 

Not everybody apprecl "ites the school and their teachers , 

Thats the way I feel ab^ *Jt it. 

Not everybody s good in scn-^ol, and only some people destroy it. 

Example: "Reading should be taught in a diCferent approach. Teachers 
should first allow students to read ^he books of his choice . 
and comment on it to the class. After ^he students gain in- 
terest in reading, the teacher may assign book and then pro- 
ceed to analyse it. As a student, perhaps I aTi not looking 
at both sides," 



Example: "Impossible to say that any of these goals are important: *' 

Example: "EXPERT: ONE WHO KNOWS MOHE AND MORE ABOUT LESS AND LESS 

VICTOR"'' 



Example: "It is hard not to check every box - therefore I wonder if 
the 'survey' will really tell you very mucn!" 
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Example: "Concerning Music - if any talent is there learning to play to 

some extent is good* However playing is not nearly as important, 
I believe, as appreciating music unless the child exhibits genuine 
talent. 

If we can attain the goals listed inside the kids and the world 
stand a chance to prosper 

Example: "j favor neighborhood schools as the best means of education 
for all children*" 

Example: "I have checked some of the enclosed questions , because you ask 

that we check those we consider to be 'most important.' Ideally, 
however, every school would include all of these goals for every 
public school student." 



Example: "I oniy listed what I Lhink is needed." 

Example: "We shouldn' t be suspended for smoking only detention for skipping. 
Smoking outside only. Outside studies ^ Better field trips. 
Less expensive lunches. More and better food. Less boring 
classes , " 
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Exarpl e : 



19 



148 



The public schools need better 
qualified teachers. 



Example : 



Example : 



Example : 



Example : 



Example: 



"Jf the goais noted m the precceding pagos are to be achieved , 
there of necessity , rru.'Tt be established a program to provide 
qualified teacherr, in all subject matter. A determining of 
the ability to teach must be accomplished either by the city 
or the state. Poor teachf-rs are detrimental to the students 
and the syster. and must be weeded out of any program." 

"The School system has much to bo desired. Teachers, 

for one, need to be updated, get rid of the dead-wood, who 

can not cope with the teenagers or have the patience with them.'* 

**My main concern is the quality of teaching talent in the public 
schools. It appears to be extremely spotty. Far too many 
teachers appear to be i 11-qualified , ill-motivated and lacking 
what I viould call an appropriate temperment . They do not — 
despite excellent facilities — create a learning environment 
in which both teaching and learning can ta^e place. They 
lack creativity . Too many are too secure, hiding behind tenure. 
Many are unknowledgable about our society and the forces that 
impact it*.. and the forces that impact the students. They 
communicate badly (or not at all) with parents 

*'i do not believe that just because a person has a degree in 
teaching that he should automatical ly bv given a teaching 
job. 

Some teachers know their subjects thoroughly but are unable to 

get rheir knowledge through to their studer.ts so the student 

doesn't get the benefit of the teachers kr.owledce . 

In my opinion the ability to teach S import knowledge to the 

student effectively is more important than the degree S 

qualification of a prospective teacher who does not have this 

ability.*' 

"Should have more old maid school teachers that don't smoke and 
drink to set better examples for the students ." 

"Supplying good teachers who are willing to teach their students 
instead of some of then twitting back and doing nothing*" 
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Example: "Teachers in our state should be hired on their ability to 
teach in the class room and not what degrees they hold. 
It has been wy experience in this school system that most of 
the teachers arc terrible* If the child doesn't understand 
something he is told that he should have gotten it the first 
time. Also there is to much of giving very young children 
written directions and then telling them to follow them. The 
teacher is there to teach not to tell them to read the directions 
and do it themselves* What do they need the teacher for then?" 

"Keep longhaired teacheis oat of classrooms of grade children 
until they are old enough not to-be so ea^cily influenced . 
If I had the decision to make I would keep college trained 
teachers out of grade schools. Also - they would have to be 
at least 25 yrs of age, teach only 3 hrs a day and teach on a 
part time job basis. 
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Individual complaints about 
some aspect of school. 



Exanple: "Don't combine VConn branches with Technical & Community 
Colleges!! r* 

Exaunple: "Our children at tent the schools S we can't speak 

highly enough of Consolidated . However, wc have one child 
in 7 th grade at ... i the situation is appalling. If he 
had any more study halls he might not bother attending at 
all. He has just about lost a year of valuable education. 
Hopefully the situation will improve when the .... is 
completed - we shall see. We don't believe these youngsters 
capable of handling a high school environment . 
Sincerely , Very Concerned Parents" 

Example: "I personally think the educational system in . . . is rotten 
to say the least. I ff^cl my four years at - • have been 
purely a waste of time. I, in that four year pd. could have 
been doing something more worth my while. I feel study halls 
are purely a waste; of time and the privileges the high schools 
get are not worth working for as I am a senior - its too iate 
for me. »Vo one really ever cared to listen to ones problems - 
you just merely get detentions for trying to explain and now 
they hurt. I was never prepared for SAT's and now I have to 
pay* You see I've always; wanted to be a nurse and I have 
worked diligently at it and because of my SAT's that dream 
will never come true! ! ! ! !*' 

Exaunple: "y.y eldest son, a college graduate , can't spell because they 
tried a new system while he was in third grade. Penmanship 
was never enforced • My second son also an engineer can letter 
properly . A daughter now in high school never had First Aid 
because they changed fror. 7 to 6 th grade when she was in 7th* 
My fourth, a daughter in 5 th grade has never learned the 
multipulcatior table yet!" 

Example: "There is a rule that no more than 10 min. of homework from 
each class, I think this should be enforced because the 
teacher ' s here give 1/2 a hour homework per class*" 
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ToachGrs should be evaluated. 
Tlie overwhelming opinion 
of comments mentioning teacher 
evaluation was that too many tea- 
chers had fallen behind the 
times in their field, had be- 
come stuck in one, often out- 
moded method of teaching, and 
had become too secure in their 
jobs, because of tenure, so 
had less motivation to do a 
good job of teaching. 



Kxample: "i. Eliminate 'tenure* tor teachers. 

2. Allow students to pass on evaluation of their teachers 
abi lities (high school level only) dt the end of each 
school year . " 

Example: "J would like to see a periodic examination given to teachers 
to prove their value and how much they are contributing to 
the classroom. In other words, teachers after several years, 
fall into a dull routine and their job becomes hum-drum/* 

Example: "High school students <;hould be able to evaluate the teachers 

Example: "I feel very strongly that our entire school system must be 
revised to put more emphasis on a more realistic approach 
to a meaningful education for all students, regardless of 
race, color, creed, and, most important , abi 1 i ties * This 
will never be accomplished unless teachers give up the union 
contract right that they do not have to take part in extra 
curricular activities , one of the most important parts of pro- 
perly training the youth for a meaningful life. 
The trouble with our educational system and it will get mud 
worse, IS the fact we have no way to weed out the undesirable 
members of the teaching staff who are only interested in money, 
shorter hours and less work — and little welfare for the 
child." 
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Exajnple: "Do something about making Principals accountable ! Surprise 

teachers and make sure that they are teaching ail subjects , 

as required in the curriculum, Wot just one or two. In other 

words see that teachers get down to the business of teaching 

and stop wasting time. 



120 



Example: "Tenure * benefits teachers does not provide better education 
for cl^ildren. Would like to s^e tenyre abolished." 
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Example : 



40 



The public schools are doing a 
bad job. 



**Your oducational system leaves much to be desired." 

"I have lived in several states 'nd it seems to me that the 
Conn. School System is one of tie poorer ones I have seen. 
I have two children who attend school in your system and 
sometimes I think they havt? regressed since being in your 
schools . " 



Kxample: 



**Whu can't you people get off your asses and fix up our school 
They need help and its really hard to learn anything with 
them being so bad." 
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43 31 Teachers arc very important 

and we need more of them. 

"Teacher *qualit\j' Is by tar the nopt important consideration 
in the search for educational goals. The teacher is the ul- 
timate motivation and far inore important than frills of curri- 
culum or physical facilities," 

*'As for teachers aye group I feel the more mature teacher com- 
mands more respect from his or her pupils and are, or so it 
seems , more dedica ted . " 

"The oniy worru that 1 have is that you are able to find tea- 
chers who are willing to help along with the home to instill 
these goals into our chi Idren, For I believe our greatest 
detriment to good education is the poor caliber of teachers 
that are found in the school systems." 

**This is all student oriented , but I think one outstanding 
goal of any Board of I£ducation should be to procure the very 
best teachers for its children (not necef;sarily the ones with 
the most knowledge or degrees but those who love & understand 
children & can motivate them,)** 

*\ , .more teachers in elementary r^chools & better screening of,'* 
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11 



The public schools would bo 
better off if the State or 
Federal governments financed 
and controlled education. 



Example: "The public schools of Connecticut should offer the same quality 
of education to all children in the state, no matter where 
they live. The present system of local financing through pro-- 
per ty taxes does not do this. Some way must be found to com- 
bine state wide financing with local interest , commitment and, 
to some degree, control of curriculum." 

Example: "I would like to see State-controlled education* 

I would like to see education free through college and even 
gradua te school . " 

Example: "Put educational funds on a state or federal allocation basis, 
not on a community tax base ability to provide funds*" 
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6.09 55 6 Teacher's salaries are too low. 

Example: "The individual who meets daily with children, be it in the 
suburb or the ghetto, should be the most influential person 
and agent in bettering education. To guarantee better teachers 
I would recommend Better salaries along with more dis- 
criminating recruitment. Let's face it. The top dollar gets 
the top people,** 
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Schools should have better 
buildings, facilities, and 
more materials such as books, 
films, visual aides, etc. to 
work with. 



Example: "..should have better equipment." 

Example: "We should be given wore activities and better gym equipment . 
Thank you." 

Example: "The woney spent on the very survey is so much needed for better 
equipment to be used in better basic educationi" 

Example: "I believe wore woney should be spent on education especially 
on state owned schools ." 



Example: "We desperately need a new school in 

....the children cannot play basket ball or play any kind of 
sport or have any kind of social because of warped floors in 
the gym. 

WE NEED A NEW SCHOOL FOR GRADES 6 Thru 8 — Please investi- 
ga te ! / / " 



Example : 



"Being in a school whore faci 1 i tics are very limited/ it is very 
difficult to acquire tht? propter knowledge gained by other stu- 
dents in much better high schools >" 
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Classes in the public schools 
should be smaller. 



Example: "In order to achieve the goals listed inside, as well as pro- 
ducing a comparatively good percentage of well educated and 
well balanced children, : FIRST WE NEED SMALLER CLASSES AND 
TEACHERS THAT ARE NOT SO YOUNG AND INEXPERIENCED THAT THEY 
ACT MORE LIKE CHILDREN THAN THE CHILDREN." 

Example: "Some of the schools are crowded like the High School*" 

Example: "The school system is pretty good as of now. How about smaller 
class rooms though." 

Example: "I think that an education should consit of what the student 
wants to have for subjects . And also I think that the class 
should not be so growed because this students may have a 
better atitude toward the teacher and get individal help 
were nesscary ." 

Example: "The classes should be smaller and there should be more discipline." 
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Comments generally positive 
in nature - 



Example; "J think all of the goals listed are excellent." 

Example: "No mention was made of teaching a child to seek a goal in life." 

No mention made of learning self-discipline - Without it, how 
can we respect others IN ANY WAY?" 



Example: 



"Very broad presentation of choices - really could not say 
'no' to any one of them ~" 
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I liked the questionnaire and 
appreciated the opportunity 
to respond to it. Thank you. 



Thank you for a chance to express an opinion of sorts and there- 
by to help form the educational standards of our state." 



Example: "Congratulations analizing reading ability is a startl 

This type of accountability (by professional Educators) 
of your own programs , has to help the total picture* 
Be professional 

Education must mean differant things to differant people*., 
define todays "Education*', then do an honest job to achieve 
goal* (Be your own worst critic)" 

Example: "J think this sheet is very good becaiise it gives me some idea 
what is happen to the school's today. I thank you for letting 
us speak our minds in this way so wc can make our own change's 
the way we feel* Thank you*" 

Example: "Jt was vary hard to understand , but I tliink it is a vary good 
thinQ to Qive out." 



ERIC 



